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How Griffin High School is Utilizing a Federal School Improvement Grant to Transform its Culture 
 

Executive Summary 
 

Griffin High School (GHS) is a 9-12 school located in a suburban community south of Atlanta, 
Georgia, and is one of two high schools in the Griffin-Spalding County School (GSCS) district. GSCS has 18 
schools—2 high schools, 4 middle schools, 11 elementary schools, and 1 alternative school. GHS serves 
approximately 1340 students, of which 55% are minority, 38% white, and only 1%  is ELL.  The free and 
reduced lunch population has risen to 78%. Students with disabilities represent 13% of the student 
population. The school has been state monitored for its needs improvement status since 2005. It was 
deemed a persistently low-performing school based on its continued failure to make Adequate Yearly 
Progress (AYP) as determined by the multi-year averaging of the graduation rate equaling less than 60% 
over 3 years. For the 2009  2010 school year, the Griffin-Spalding County school district was awarded the 
competitive Race to the Top grant, and a $4.5 million School Improvement Grant (SIG) was awarded to 
Griffin High School by the US Department of Education. In accepting the grant, Griffin High School would 
transform its school culture by implementing thematic career academies—a small learning community 
or school-within-a-school concept. It operates on a traditional 7-period schedule each day. 

 2011 it implemented a freshman academy and consulted with the International Center 
for Leadership in Education for guidance and further planning, expanding, and implementing the 
freshman academy and three upper schools:  the Fine Arts Academy, the Consumer Sciences Academy, 
and the Engineering Academy, the following school year. In the 2011  2012 school year, after the 1st year 
of implementing the smaller learning communities and the School Improvement Grant initiatives, Griffin 
High School made AYP. The graduation rate, 73.5%, was a record high, and GHS showed marked signs of 
improvement (Chart 1). As a result, 18 of 19 of the schools in the Griffin-Spalding County school district 
made AYP, and the district was recognized as a Title I Large District of Distinction. GHS is on its way to 
becoming an innovative high school where students make connections between rigorous academics and 
real-world career exploration.  
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 2007  2008 2008  2009 2009  2010 2010  2011 

Graduation Rate 58.7% 62.6% 65.2% 73.5% 
Chart 1. Griffin High School Graduation Rate, 2008-2011 
 

The rapid school improvement at Griffin High School rekindled with the charge to a new 
principal to transform the school’s culture. In the past, Griffin High School had been renowned for 
competitive athleticism, producing a score of NFL and professional athletes while not making AYP for 
student achievement since 2005. Antiquated classrooms had been equipped with chalkboards, and the 
best technology was defined by overhead projectors. While many efforts had been made over the past 
years, the fact remained that students and faculty alike had struggled to improve low student 
engagement and poor student achievement, and could not clearly envision the path to success. This was 
evidenced by low student engagement, a lack of rigorous learning, soaring disciplinary referrals, and a 
dismal dropout rate. In 2010 important factors in the equation changed—a new principal, a new vision 
for change, and a school improvement plan for rapid transformation and school turnaround. 

 

Foundation Learning 
 

Griffin High School has established safeguards to build a foundation for learning. Students are 
assessed with a universal screener to determine skill levels in math and reading. The lowest performing 
15% of students are scheduled in Read 180 and math support classes. We focus on the four elements of 
the ICLE Rigor/Relevance framework—rigor, relevance, literacy, and engagement.  All teachers 
participate in professional learning on each component. ICLE consultants work with the administration 
and staff to increase rigor in instruction and depth of knowledge in assessments. All teachers are trained 
in Thinking Maps to develop students’ meta-cognitive skills and differentiated instructional strategies. 
We have built SLCs and incorporated interdisciplinary planning time to promote student engagement 
and relevancy. All English and Social Studies teachers were trained in CRISS strategies in the 2011  2012 
school year, and Science and math teachers will be trained in the following year. Literacy strategies are 
expected in all classrooms. Administration has adjusted its lens when conducting classroom 
observations to measure levels of student engagement. We began looking at what students are doing 
during instruction rather than solely what the teacher is doing.  Though all students are provided 
extended learning time where they can participate in enrichment courses, recover credit, or receive 
remediation, one of Griffin’s goals is to reduce the number of remedial classes and replace them with 
honors and Advanced Placement courses. In the 2011  2012 school year Griffin increased student 
participation in AP courses from 77 to 177. 

In compliance with the No Child Left Behind Act, Georgia students in their 3rd year of high school 
with at least nine credits were eligible to sit for the Georgia High School Graduation Test (GHSGT). 
Additionally, students take End of Course Tests (EOCTs) in 8 courses beginning with Math I, Ninth grade 
Literature, and Physical Science in the 9th grade. 10th grade students take Math II and Biology. US History 
and American Literature is administered to 11th grade students, and 12th grade students take Economics. 
While EOCTs count as 15% of the course grade, students have also been required to pass 4 Georgia High 
School Graduation Tests (English, math, science, and social studies) and the Georgia High School Writing 
Test (www.gadoe.k12.ga.us). Data was collected and analyzed to target individual students for test 
preparation, remediation, and enrichment. Benchmark assessments were administered at the beginning 
of the year, mid-semester, and after the first semester for EOCT courses, and to juniors taking the 
GHSGT. The assessment results were analyzed to determine the strands where students performed well 
or needed further study. Wherewith, teachers held data meetings using classroom assessment data, 
district benchmark data, and anecdotal observation data to develop the “at-risk” list. These students 
were targeted for test preparation, extended learning time and Saturday School sessions. A test 
preparation schedule was initiated during the school day and students attended Bear Blitz for 

http://www.gadoe.k12.ga.us/
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approximately 4 weeks to prepare for the graduation test. Students were rostered to flexible groups for 
test prep according   to their identified area of needs improvement.  

School improvement research indicates that most schools’ best efforts yield 3  5% gains in 1 
year. On the contrary, scores of students with disabilities on the GHSGT improved from 44% to 69% in 
English/Language Arts and from 51% to 72%. The scores of minority students improved in math from 
54% in 2010 to 73% in 2011. GHS, expecting that the graduation test would be phased out and replaced 
by EOCTs in the 2011  2012 school year, shifted its focus in test preparation. Where students had scored 
63% of EOCTS in 2009  2010, scores increased to 80% in 2010  2011. Math II scores improved 100% from 
20% to 40%. Economics scores improved from 57% to 65%. US History improved from 44% to 47%, and 
Biology scores improved from 47% to 60%. EOCT test score results were not where the administration, 
faculty and staff desired them; End of Course Test scores showed gains in almost all areas. GHS also 
showed evidence of closing the achievement gap for sub-groups. GHS was able to make these gains by 
employing quality instruction, delivering job-embedded professional learning, and targeting students 
with individual interventions.  

 
Learner Engagement 

  
The goal of the Freshman Academy is to focus on promotion, provide a high school foundation, 

and to ensure student support and interventions their first year of high school. 81% of freshmen 
progressed to the 10th grade on track in the 2011 school year. In the 3 upper schools, core academic 
courses were combined with career and technical education courses by themes. The thematic career 
academies at Griffin High School connect rigorous core classes with career-related themes to provide 
students with real-world learning. The Consumer Sciences Academy includes business, healthcare, and 
culinary arts courses. Its theme is Empowering Marketable Results. Students studying in the Fine Arts 
academy focus on band, chorus, drama, journalism, film, and television.  This academy’s theme is 
“Create. Perform. Excel.” The Engineering Academy offers fields of study in engineering and 
construction. The theme is Building for the Future. Students in each academy are offered 
interdisciplinary courses, service projects, guest speakers, and field trips that relate to  careers. 
Enrichment opportunities include the Bear Necessities Catering Service, the Pawbotics robotics team, 
the Bears who Care activities for health care students, student-produced and -led productions by Bear 
Bones productions, Skills USA, JROTC competitions, and student performances. Measures were taken for 
students to identify with their respective academies such as academy-specific student identification 
cards, academy colors, academy dress days, and academy advisement time. This year students will be 
distinguished at graduation by wearing a stole over their graduation robe with designated academy 
colors.  

The SLCs concept makes it easier to identify and target students who fall behind. Each month 
the academy principals along with the academy lead teacher and academy leadership teams meet to 
review academy goals and data.  The academy leadership teams review student grade distribution, 
course failures, student discipline, and attendance. Subsequently, the academy leadership team targets 
ways to address struggling students and to reward and recognize students who perform. Some 
interventions include tutoring during teacher lunch planning periods or extended learning time, student 
conferences, academic alert letters, and frequent progress reports. During monthly academy meetings 
the leadership teams help to facilitate problem-solving activities to address areas identified in the data 
review. Students who fail courses and do not earn credits are immediately referred to the graduation 
coach for credit recovery, and students enroll in online courses to make up missing credit. Data 
collection is  the cornerstone of the small learning community concept at GHS. 
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Stretch Learning 
  

As GHS pivoted itself to prepare students for college and careers, critical components were 
added to engage students. Each academy planned interdisciplinary lessons and college- and career- 
related field trips and guest speakers to extend student learning. With a high population of economically 
disadvantaged students, it was vital to expose students to these experiences. For example, Freshman 
Academy students explore various careers by beginning their online portfolios through GACollege 411. 
Students participate in other in class activities to connect their core academics to future careers. 
Students have hosted guests such as lawyers, doctors, engineers, and various business professionals. 
Freshmen get a jump start at visiting colleges and learning of programs of study. The Freshman Academy 
experience at GHS is a true freshman experience. Only first-time ninth graders are scheduled for the 
Freshman Academy. Classes are located on a separate wing of the building, where students rotate 
primarily among a team of teachers for English, math, science, and social studies. Students leave the hall 
for elective courses and for high school transition. All freshmen are offered High School Transition 
where they further their study skills and organizational skills, and explore careers. Ninth graders eat 
lunch together during first lunch. Freshmen participate in extended learning time during the lunch 
period as they make up missing assignments and receive tutoring. Freshmen are exposed to the upper 
schools through transition classes and from participating in the Academy Fair. Safeguards are 
deliberately and intentionally planned for the students’ success.  

Consumer Sciences Academy students studying healthcare sciences learned about the anatomy 
of the body, participated in a lunch n’ earn assembly where a radiology technician discussed the career 
and displayed x-ray results, visited the Bodies exhibit to visualize body systems, then organized and held 
a health fair as a service learning project to further demonstrate their learning. 100% of students tested 
in 2011 receive their Nursing Assistant certification. Students who follow the business pathway 
experience interdisciplinary lessons that link courses such as economics and financial literacy. They 
practice concepts such as investments, supply and demand, and business planning. A culminating 
project for business students is to develop a business plan, get business partners (other students), 
present their business plans, and market and operate a business during the lunch period for two weeks. 
Students learn through this real-world experience and make connections to core academics like 
economics. The culinary arts program partners with world history to learn about the various food 
influences throughout the world. Students are able to apply their learning when they visit the 
International Food Market. Students also cater various events at the school and in the community. The 
Consumer Sciences Academy strives to provide students with skills that will allow them to market 
themselves for post-secondary options.  

The Fine Arts Academy combined their musical singing skills with drama and their imaginative 
abilities to design and build sets and student produce and perform a spring musical. Further, students 
fortify their learning with a career-related trip to the CNN Center.  The fine arts academy is distinguished 
from the other academies, as you will find students expressing themselves in creative manners. For 
instance, the math and science teachers hosted an academy math and science day wherein students 
traveled around the community to complete real-world tasks. For example, students had to figure out 
how much concrete was needed to make the concrete pipe behind the learning center or how changing 
irons in a golf bag impacts the golf ball path and how it compares to what is known about quadratics. 
Routinely, one will find fine arts students discovering learning artistically. Students are inspired to 
demonstrate their learning in multiple formats such as emulating an author’s style of writing and 
creating a video through Animoto.  

Another instance of stretch learning is when Engineering Academy students are assigned shifts 
and leadership positions within each class period and lead their peers through problem-based learning. 
Engineering students are then able to visit local businesses to observe concepts of engineering, and 
several students participate on the robotics team where they work on projects such as designing a 



 5 

custom power-generated wheelchair for a client. It is also routine to find Engineering Academy students 
designing hover crafts or CO₂ powered cars. These in-class and out-of-class activities have served as 
incentives to improve the attendance rate and student engagement. 
 

Personal Skill Development 
 
 In 2011 GHS celebrated 2 presidential scholars, the district STAR student, and $1.2 million in 
academic and athletic scholarships. Students received 13 NCAA intercollegiate scholarships, 5 students 
participated in the GA Governor’s Honors Program, and 1 student was chosen to participate in a 4-week 
summer residential program for engineering. Griffin High School was featured on ESPN’s Outside the 
Lines (January 2012) as having had 29 NFL players, 5 of whom have played in at least 1 Super Bowl. GHS 
won 3 region and 1 state championships in 2011. 270 students participated in JROTC. The GHS JROTC 
Drill Team attended the US Army JROTC State Drill meet along with 34 other schools. In 2012 the 
Marching Rifles took third place in the Armed Platoon Exhibition, and GHS, the new State Champion, 
won 1st place in Female Armed Individual Exhibition. Our Women’s Glee Chorus won 2nd place gold in 
San Francisco and received an invitation to sing at Carnegie Hall.  
 Our engineering academy has a 1st place gold medalist who competed and won in carpentry at 
the state level and advanced to compete in the 48th Annual National Leadership and Skills Conference. 
Two GHS students were nominated to compete in I-SWEEEP 2012, an International Competition 
centered around Energy, Engineering & the Environment, in Houston, Texas. Several students competed 
in the Health Occupations Students of America (HOSA). Culinary Arts students placed 3rd in 
extemporaneous speaking, received an invitation to compete in  knife skills and food art, and received a 
silver medal in the team culinary competition at the region level, going on to compete at the State 
Leadership conference. The business pathway was recognized as a bronze chapter and 2 Future Business 
Leaders of America (FBLA) students hold state offices for the state of Georgia chapter.  
 Additionally, students are able to participate in activities such as applying to college week and 
the Probe College fair. The purpose of the Probe Fair is to disseminate information and stimulate 
interest in post-secondary education for the students in Georgia. Over sixty college and university 
representatives answered questions to topics such as financial aid, housing, programs of study, 
admission’s requirements, scholarships, and campus life. The fair provides students with an opportunity 
to engage with college representatives on the GHS Campus and to receive information on college 
readiness and post-secondary options. 

There are 39 clubs available for students to participate in and hold office. All students attend 
advisement at least once each quarter. Clubs are broad and diverse, ranging from the 16 students from 
across all academies who are selected to participate on the Principal’s Roundtable to the thespian club,  
speech, and debate. During advisement, teachers mentor students and discuss credit requirements. 
Students receive academic alert letters if they are failing 2 or more classes. Students are also recognized 
each 9 weeks during lunch for passing all classes with a commendable average and with acceptable 
attendance and behavior. Since implementing a Positive Behavior Support program and smaller learning 
communities, Griffin High School has witnessed a decrease in office referrals. Students are also 
recognized through the school-wide Positive Behavior Support (PBIS). Teachers reward students with 
Bear Bucks that can be retrieved for items in the store or can be included in a monthly drawing for a 
cash prize. The behavior intervention specialist monitors discipline within each academy, as well as 
school-wide. Positive behavior was improved in 2012 from 2011 by 95%, and by 89% from 2010.  
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Teaching 
  

Teacher quality was important to rapidly transforming the culture at GHS and improving student 
achievement. As a requirement of Race to the Top and the SIG, 100% of the staff is highly qualified. The 
teacher retention rate was relatively high in the 2010  2011 school year, but after the first year of school 
transformation it declined. After the normal attrition, retirements, and personal reasons, teachers who 
were not highly qualified, ineffective, or who did not support the vision of the school transformation 
resigned or were removed (Chart 2).  To recruit new teachers who were right for Griffin, a list of teacher 
characteristics was developed by the steering committee and leadership team. These characteristics 
were incorporated into a performance-based interview. Thereafter, applicants had to demonstrate their 
skills by planning a lesson, analyzing student data, and responding to problem-based scenarios.  

All teachers were encouraged to receive gifted certification to enhance their instructional 
strategies in all classes.  Over the past 2 years we have increased the percentage of gifted and/or AP 
certified teachers from 20 to 48 %, which includes 100% of all Freshman Academy instructional staff. 
Our goal is to have all teachers trained in gifted and AP strategies certified and receive a reading 
endorsement. Teachers are recognized for their outstanding performance in the classroom and 
participation with students in activities outside of the classroom. A teacher and employee are named 
monthly. Teacher leaders lead professional learning, serve on focus teams, and share best practices. All 
teachers plan units and weekly lessons according to the district and state curriculum maps using the 
rigor and relevance framework and resources. All classrooms were expected to exhibit the elements of a 
standards-based classroom as identified by the GADOE, following the 3-part lesson format that included 
the opening, work session, and closing. In the 2010  2011 school year, GHS focused on the four 
quadrants of the ICLE classroom visitation rubric: rigor, relevance, learner engagement, and literacy. 
School administrators and coaches began inspecting their expectations by establishing non-negotiables 
for classroom instruction and learner engagement, evaluating lesson plans and providing feedback, and 
conducting classroom observations and providing feedback and specific professional learning. It was key 
that teachers were allowed time to learn and master specific strategies before targeting any other 
strategies. Teachers also administer pre-tests and target specific skills during instruction. All teachers 
maintain intervention logs where they and their students record student pre-test, post-test, and re-test 
scores, along with the standards students met or did not meet. Academy principals hold monthly 
academy meetings to review students’ academic progress and to adjust instruction. Tutorials are held to 
offer additional support, and transportation is available. 
 
 

Teacher 
Retention Rate 

2007   2008 2008   2009 2009   2010 2010   2011 

 93% 96% 96% 79% 

 
Chart 2. Teacher Retention Rate, 2007-2011 

 
The school is undergoing a renovation. At the same time, technology was added to improve 

instruction and increase student engagement. The school increased its technology from 4 lab spaces to 
15 by adding mobile labs and Apple IPad and IPod carts, upgrading one of its labs to a new Mac Lab, and 
installing wireless Internet access.  All classrooms were enhanced with interactive whiteboards and 
student response systems, and teachers received laptops to assist them in using technology.  There is a 
plan for all classrooms to be enriched with AV equipment and document cameras. Each classroom 
received a classroom set of computers to aid in differentiated instruction. Video recorders and digital 
cameras were added to the media center checkout as resources for podcast and teacher blog spaces. 
The school subscribed to an online portfolio so that students could upload, submit, and access files 
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anywhere via the internet.  The ratio of graphing calculators to students was increased to 1:1.  Other 
online tools in science and writing supplemented the curriculum. GHS immediately upgraded its 
classrooms to 21st century technology. 
 

Organizational Leadership 
  
Many of the gains can be attributed to the transformation of the school culture and the school’s 

restructuring. As detailed by the school transformation model a new principal was named, and the 
school’s vision and mission was revisited and initiated. Grant funds allowed instructional coaches to be 
added to the staff. The instructional staff was reassigned within the school to have many of the most 
and vibrant and dynamic teachers assigned to the freshman academy, as 9th grade is the area of 
targeted improvement. The professional learning calendar was developed to include areas to support 
continuous improvement. More specifically, Griffin High School attributes its rapid school 
transformation to the re-organization of leadership and small learning communities (SLCs), job-
embedded professional learning, and extended learning time.  In the Fall of 2011 Griffin’s ICLE 
consultants led the steering community through a planning process for the SLCs which included 
stakeholders from the central office, school, and the GA Department of Education (GADOE). The steering 
committee collaborated to identify key components that needed to occur in order to adequately 
implement the academies, and it developed an implementation checklist with a timeline and delineated 
responsibilities. Town hall meetings at the school, churches, and civic organizations were held to 
publicize the new thematic academies, and press releases were published in the local newspaper and on 
school websites.  

GHS assigned an assistant principal to lead each academy. The academy principals’ 
responsibilities changed from discipline, curriculum, and operations separately to include all facets of 
leadership for the respective academy. Previously, counselors had been assigned by an alpha sort to 
students in grades 9-12. With the reorganization, each academy was assigned a counselor. In addition, a 
teacher was assigned to each academy as the academy lead teacher. These teacher leaders serve as the 
chair of the academy leadership teams and assist the academy principals with scheduling guest 
speakers, special events, and academy academic interventions and recognitions.  This provided an 
opportunity to add teacher leaders throughout the building.  

Prior to the restructuring, teachers had been assigned throughout the building by departments. 
With the reorganization of the school, a core academic group of teachers were reassigned and relocated 
near theme-related career technical education teachers to form each academy. In the summer prior to 
implementing the SLCs teachers were assigned to an academy according to their academy request as 
much as possible. Teacher certifications, class size, and teacher strengths were also taken into 
consideration.  An academy retreat was held for 3 days at an off-site location to facilitate in the planning 
of individual academy vision, mission, themes, and goals that supported the overall school vision, 
mission, and goals. At the conclusion of the 3-day planning retreat, each academy presented their plans 
for the upcoming school year and made a commitment statement before the entire faculty as to what 
they would do the next year to contribute to the success of GHS. Academy orientations and an open 
house were held prior to pre-planning, where students and parents were invited to learn of the planned 
academy goals and to meet the faculty and staff and to preview each academy. 
 

 
 

Instructional Leadership 
 
The principal utilized a balanced score card to set goals to monitor the school improvement plan 

for student achievement, teacher effectiveness, and organizational reliability. Concurrently with the 
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school restructuring,  job-embedded professional learning was taking place for all teachers. The School 
Improvement Grant afforded the school the ability to add an instructional coach for English and math to 
focus on professional learning and improving instruction. A professional learning calendar was planned 
and aligned with the school improvement plan to comprise focused professional learning—standards-
based instruction, an instructional framework, differentiated instruction, rigor, and assessments. 
Teachers’ contracts were extended by 2 days to allow participation in professional learning that could 
not be accomplished during the regular teacher work schedule. The instructional coaches facilitated 
instructional meetings twice each month to provide specific strategies on the focused professional 
learning topics. They established a common lesson-planning template, evaluated lesson plans, provided 
feedback, and conducted focus walks to determine the level of implementation of the professional 
learning goals. Each concept was refined until it was effectively evident in the majority of the 
classrooms. Additionally, specialists were contracted to deliver specific workshops on-site. Quarterly the 
goals were assessed, measured, and revisited as needed. Video observations were utilized so teachers, 
instructional coaches, specialists, and administrators could evaluate and improve lessons. Half-day 
common planning time was scheduled for teachers to work with instructional coaches and ICLE to 
develop quality units, interdisciplinary lessons, and assessments. Further, common planning time was 
provided for teachers to analyze benchmark assessment results, identify performance strengths and 
weaknesses by strands, and to identify students at the individual level for targeted interventions.  
School-wide interventions include:  

 Data utilization and Test Performance Prediction Process 

 Extended learning time before and after school in all core classes and foreign language  

 On-line supplemental resources  

 Parent contact via telephone calls, parent nights, and testing informational letters 

 Pull-out instruction for students with disabilities 

 Saturday tutorials 

 Targeted test preparation period during the school day  
 

Parent/Community Partnership 
 

GHS has fortified some strong community partnerships, but struggles with parent involvement, 
and continues to seek ways to improve. One way of including community partnerships is through 
academy advisory committees. Each academy invited businesses and community members to contribute 
and participate in the academies. Their involvement ranges from providing input into industry standards 
to required job skills in the real world. Advisory members also serve as judges for competitions and 
donate products for our school store. We recognize exceptional parents through our district Most 
Valuable Parent (MVP) program. Each academy has built relationships with stakeholders in the 
community. The Consumer Sciences Academy hosts the Red Hat Society for brunches, allowing our 
students an opportunity to deliver quality customer service. We have partnerships with hospitals, 
pharmacies, and various physicians. The Fine Arts Academy partners with local theatre clubs. We have 
mentoring groups who work with some of our at-risk population and teen mothers. We charge our 
graduates with returning to GHS and sharing their post-secondary experiences. In that light, we have 
invited back Griffin Alumni who are engineers, professional athletes, military, doctors, and college 
students to give back to our high school.  
 Parents are invited to Parent Teacher Student Organization (PTSO) meetings and curriculum 
nights quarterly. We make a weekly parent call out detailing important events for the upcoming week. 
We have been able to target parents at athletic events with half-time announcements. Parents attend 
productions by  drama, chorus, and band. We utilize email, Twitter, Facebook, and the school website to 
make information available. Parents provide feedback to the school through parent perception surveys. 
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We provide Parent Universities on various school-related topics. The principal also often presents at 
churches and civic organization events.  
 

 
Effective and Efficient Best Practices 

 
The initiatives that have led to the most rapid improvement and transformation of the school 

culture are restructuring, SLCs, job-embedded and specific professional learning, data utilization, and 
extended learning time.  Griffin High School implemented its freshman academy in  2011 and continues 
to refine the model in the 2012 school year. Teacher teams were formed to provide effective standards-
based instruction, engage learners, and monitor students’ progress. Three thematic career academies 
were planned and opened in the 2011  2012 school year. Administrators, counselors, and teachers were 
reassigned to each academy and highly effective teachers were scheduled to teach the most at-risk 
students. All faculty and staff participated in developing the school and academy vision, mission, and  
goals. A balanced score is used to monitor the school improvement plan. A professional learning plan 
was developed and implemented to focus on specific school-wide areas of deficiency (standards-based 
instruction, rigor, and formative assessments) and monitored by administration. Teachers’ contracts 
were extended to provide time for professional learning and academy planning. Time was allowed for 
teachers to develop assessments and units and to analyze data. Curriculum maps and lesson plans are 
evaluated against the executed lesson in each classroom. Teachers received frequent feedback on 
instruction and lesson plans. Students’ progress was frequently monitored, and students were identified 
by name for targeted interventions such as credit recovery, extended learning time, and Saturday School 
tutorials. Quarterly the school improvement goals and data are measured and revisited. Some of the 
biggest obstacles faced were scheduling, teacher allotments, and physical space. SLCs provided the 
change that many had hoped for and that that many could not envision turning a school around. GHS 
realizes that small learning communities have transformed the way we conduct school as well as 
transforming the culture of the administration, teachers, and students, and has begun to transform the 
community, one graduate at time.  
  
 

Student Data  2010   2011 2009   2010 2008   2009 2007  2008 
Enrollment 1341 1304 1455 1526 
% of Black Students  55% 53% 55% 56% 
% of White Students 38% 40% 39% 39% 
% ELL  10% 8% 6% 9% 
% of Students with 
more than 15 
absences 

26% 28% 28% 31% 

% Ffree/reduced  
  

74% 70% 81% NA 

Graduation rate 73.5% 65.2% 62.6% 58.7% 
% Students with 
Disabilities 

13% 12% 11% 15% 

Chart 3. Griffin High School Demographic Data  
 
 
 


