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ACRONYMS AND ABBREVIATIONS

ADA Americans with Disabilities Act

CT Consultant Teacher

CTE Career and Technical Education

DEI Diversity, Equity, and Inclusion

ELL English Language Learner

ENL English as a New Language

IDEA Individuals with Disabilities Education Act

IEP Individualized Education Program

ML Multilingual Learner

NYS New York State

NYSED New York State Education Department

NYSESLAT New York State English as a Second Language Achievement Test

NYSITELL New	York	State	Identification	Test	for	English	Language	Learners

OBEWL Office	of	Bilingual	Education	Resource	Network

RBERN Regional	Bilingual	Education	Resource	Network

SWD Student(s) with Disabilities

TAC Technical Assistance Center

UDL Universal Design for Learning
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ABBREVIATED TITLES OF CTE CAREER CLUSTERS

Datasets provided by the New York State Education Department (NYSED) use the following 
abbreviated titles for CTE Career Clusters.

ABBREVIATED TITLE FULL TITLE

Agri.,	Food	&	Nat.	Res. Agriculture,	Food	&	Natural	Resources

Arch. & Const. Architecture & Construction

Arts, AV Tech & Comm. Arts, A/V Technology & Communications

Business	Mgmt.	&	Admin. Business	Management	&	Administration

Education & Training Education & Training

Finance Finance

Health Science Health Science

Hospitality & Tourism Hospitality & Tourism

Human Services Human Services

Information Technology Information Technology

Law, Public Safety, Cor. & Sec. Law, Public Safety, Corrections & Security

Manufacturing Manufacturing

Marketing Marketing

STEM Science, Technology, Engineering & Mathematics

Transp., Distr. & Logis. Transportation, Distribution & Logistics

Sources: NYSED and Advance CTE

https://careertech.org/career-clusters
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INCLUSION FOR ALL STUDENTS

5 minutes
estimated reading time

Inclusive teaching and learning	“recognises	all	students’	entitlement	to	a	
learning experience that respects diversity, enables participation, removes 
barriers, and anticipates and considers a variety of learning needs and 
preferences” (Imperial College London). 

It	consists	of	two	key	components,	each	of	which	we’ll	explore	in	this	article:	
1. Incorporating diverse perspectives into course content
2. Creating an inclusive classroom climate where all students are encouraged to  

participate. (Yale University - links to PDF)

REPRESENTATION MATTERS:  
INCORPORATING DIVERSE PERSPECTIVES

Diversity of representation is essential for promoting belonging among 
underrepresented or traditionally marginalized students. However, all CTE 
students	can	benefit	from	developing	the	cross-cultural	skills	and	competencies	
required to thrive in an increasingly multicultural society and workforce. 

Consider presence and absence. Do your visuals and illustrations include 
people	of	different	races,	cultures,	genders,	walks	of	life,	and	(dis)abilities?	Do	

https://www.imperial.ac.uk/staff/educational-development/teaching-toolkit/inclusive-learning-and-teaching/what-is-inclusive-learning-and-teaching-and-why-is-it-important/
https://poorvucenter.yale.edu/sites/default/files/basic-page-supplementary-materials-files/inclusive_teaching_strategies_handout.pdf
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your examples refer to people, situations, and contexts that are relevant to 
diverse learners? When students see people like themselves represented within 
the classroom and the curriculum, they are more likely to imagine themselves as 
belonging in a particular field or profession. 

Start by ensuring that the identities of your current students are well-represented. 
As you move forward, expand your lens. Be careful to avoid stereotypical or 
inauthentic depictions of members of different identity groups.

Integrate diverse perspectives into the curriculum. Are any perspectives 
consistently absent or underrepresented in your teaching materials? Consider 
ways you can integrate and amplify the voices and experiences of traditionally 
marginalized groups. 

If you discover that materials you’ve adopted use problematic language or 
promote stereotypes, discuss these matters with your students. Encouraging 
students to critique content develops their critical thinking skills and builds their 
capacity to engage in discussions about issues of  inclusion and representation. 
(Columbia University Center for Teaching and Learning)

All students must feel that they are welcome, 
they belong, and they are supported in every 
school.

- New York State Board of Regents

https://www.regents.nysed.gov/common/regents/files/521bra7.pdf
https://ctl.columbia.edu/resources-and-technology/resources/inclusive-teaching-guide/principle-3/
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Provide diverse role models. Show students how people like themselves 
have	succeeded	within	your	field	and	spotlight	their	accomplishments.	
Consider inviting recent graduates from your CTE program, former industry 
colleagues, or teachers from other schools in your district to discuss their 
careers. If you invite just one or two speakers each semester and record those 
sessions (with their consent), you can begin building a repository of materials 
to use in future classes.

Support freedom of choice. When appropriate, allow students to choose 
their own topics for research, projects, and papers. Imagine an automotive 
mechanics class where students can opt to work on a vintage vehicle or a 
newer model or a culinary arts class where students can choose to cook a 
favorite family meal or a traditional dish that represents their ethnic heritage 
and share it with the class. Freedom of choice creates space for them to 
examine examples and issues of personal relevance and to express their 
identities, both of which can promote engagement. It also sends a message 
that diverse perspectives are welcome and valued within your classroom and 
your discipline or profession.

CREATING AN INCLUSIVE CLASSROOM CLIMATE

Examine your implicit biases. Implicit bias refers to attitudes we have 
towards people and/or stereotypes we associate with them without our 
conscious knowledge (Perception Institute). To shed light on your own implicit 
biases, take one or more of Harvard	University’s	Implicit	Association	Tests. 
Monitor	your	interactions	with	different	types	of	students	and	notice	any	patterns.	
Try techniques such as anonymous grading to promote objective, unbiased 
assessment. Maintain high expectations and standards for all students.

Communicate your commitment to DEI.	During	the	first	class	meeting,	talk	
with students about your intention to actively support diversity, equity, and 
inclusion (DEI) efforts.	Encourage	them	to	come	to	you	with	ideas,	questions,	
or concerns at any time throughout the school year. 

Co-create classroom guidelines and “rules of engagement.” Students 
feel safe and experience less anxiety when they know what to expect from their 
teachers and what is expected of them. Developing rules of engagement as a 
class empowers students to claim shared ownership for their learning process 
and for building community within the classroom. It can promote civility 

Inclusion for All Students   

https://perception.org/research/implicit-bias/
https://implicit.harvard.edu/implicit/takeatest.html
https://poorvucenter.yale.edu/BlindGrading
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and respectful discussions, raise awareness of cultural differences within the 
learning community, identify problematic or exclusionary language, and reduce 
the likelihood of unintended microaggressions.

Get to know your students. Questionnaires, in-class getting acquainted 
activities, learning journals, and peer interviews are all easy ways to get to 
know students beyond their enrollment data. Knowing your students’ goals, 
aspirations, strengths, weaknesses, and personal circumstances can inform 
instructional decisions to ensure that learning is authentic, relevant, and 
accessible for everyone. Consider making some or all prompts optional to 
respect individual students’ boundaries and privacy.

Let students get to know you. When collecting personal information 
from students, be prepared to reciprocate. You don’t need to spill all of your 
personal details; however, sharing a bit about who you are outside of class—
your hobbies, interests, pets, favorite things, educational and occupational 
experiences, or travels—can identify common ground and build trust.

Mix and mingle. Set aside a bit of time at the start of the school year, 
semester, or quarter for introductions and icebreaker activities. Through these 
interactions, you can learn about your students’ backgrounds and interests 
while building rapport and community among peers.

Use inclusive language. Be mindful of language that can unintentionally 
exclude or marginalize students. For example, terms with racist connotations, 
such as “blacklist” or “mastery,” might be replaced with more neutral language 
such as “blocked senders” or “proficiency.”

Establish a buddy system. Encouraging students to work together in 
pairs or small groups builds a sense of belonging and develops a culture 
of peer collaboration. Offering a mix of independent and collaborative 
opportunities allows students to stretch beyond their comfort zone and 
develop the collaboration and communication skills sought by potential 
employers.

Solicit feedback. Administer periodic anonymous student surveys or use 
a “suggestion box” to assess the classroom climate and identify potential 
blindspots. Invite a colleague or consultant teacher to observe your classroom 
dynamics and suggest ways to further support inclusion. Ask your supervisor 
for feedback on your efforts and progress.

42%

While 49% of all NYS secondary 
students are female, only 42% of 
CTE concentrators are female.*

Source: NYSED 2022

47%

While 58% of all NYS secondary 
students are non-white,  

only 47% of CTE concentrators 
are non-white.*

Source: NYSED 2022

*For more demographic 
information, see the Enrollment 

table on page 18.
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LEARN MORE

The New York Career & Technical Education Technical Assistance Center offers a
wide range of professional development activities throughout the year, including 
workshops and conferences. Its website compiles links to a wide range of 
resources specifically chosen for their relevance to CTE programs and the needs 
of NYS public educators.

The NYSED Culturally Responsive-Sustaining Framework “helps educators create 
student-centered learning environments that affirm racial, linguistic and cultural 
identities; prepare students for rigor and independent learning; develop students’ 
abilities to connect across lines of difference; elevate historically marginalized 
voices; and empower students as agents of social change.” 

Turner Consulting Group’s Inclusive Classroom Self-Assessment for Educators 
(links to pdf) allows teachers to score themselves in six key competencies to 
identify opportunities for growth and continued professional development. 

             11

Culturally responsive education is about teaching 
the students in front of you.

- NYSED Culturally Responsive-Sustaining Education Framework

https://nyctecenter.org/resources
http://www.nysed.gov/crs
https://www.turnerconsultinggroup.ca/uploads/2/9/5/6/29562979/inclusive_classroom_self-assessment__1_.pdf
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TEACHING ALL STUDENTS

Photo by Allison Shelley/The Verbatim Agency for EDUimages

5 minutes
estimated reading time

Universal Design for Learning (UDL) is a framework for creating instructional 
goals, methods, materials, and assessments that work for everyone. UDL 
recognizes that variability among learners is the norm rather than the exception. 
By building flexibility and options into the curriculum, students are empowered 
to customize and adjust their learning experience to address their individual 
needs and preferences. In a universally designed classroom, teachers also 
proactively consider ways to remove or minimize barriers to learning so that all 
students have equitable opportunities to learn.

CTE teachers are structuring their classrooms 
differently… They’re naturally using strategies 
that research tells us are our best practices in 
learning.

- Amanda Bastoni, CAST Research Scientist

12 

https://www.regents.nysed.gov/common/regents/files/521bra7.pdf
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Implementing	UDL	doesn’t	require	special	pedagogy	or	training.	In	fact,	
you’re	probably	using	UDL	principles	in	your	teaching	without	even	knowing	
it! According	to	Amanda	Bastoni,	CAST	Research	Scientist,	“CTE	teachers	are	
structuring	their	classrooms	differently,	and	they’re	naturally	using	UDL,	and	
they’re	naturally	using	strategies	that	research	tells	us	are	our	best	practices	
in learning.” Hands-on, authentic learning, goal-oriented instruction, and 
interactions with role models from industry are all hallmarks of CTE that have 
been proven to engage and support traditionally underrepresented students.

Based	on	a	scientific	understanding	of	how	people	learn,	UDL	centers	on	three	
basic principles:

Provide multiple means of representation: The	brain’s	recognition	networks	
govern how information is perceived, received, and processed. Many disability 
accommodations that students might receive under an Individualized 
Education Program (IEP) or 504 Plan are examples of alternate means 
of representation, including providing alt-text descriptions for visuals and 
illustrations, closed captions for videos, or alternative formats for text. 

 How to do it: Provide course materials in accessible formats and make 
them available to all students. To further support recognition and serve 
students	with	different	learning	styles,	use	a	variety	of	media	to	
communicate your content, including text, graphics, audio, and video.

Provide multiple means of action and expression: The principle of 
action	and	expression	focuses	on	the	brain’s	strategic	network,	or	executive 
functioning.	It	acknowledges	that	students	differ	in	the	ways	that	they	can	
navigate learning environments and express what they know.  For example, 
students	with	dyslexia	might	find	it	easier	to	express	themselves	in	a	video,	
podcast, or in-class presentation than in a written paper. Emerging English 
language learners and students with anxiety or speech impairments may prefer 
nonverbal ways to contribute to class discussions and provide feedback.

How to do it: Think about your current assignments and activities 
(including class participation). Identify opportunities where students 
might	be	able	to	demonstrate	their	learning	in	different	ways	while	
meeting the same objectives and adhering to the same performance 
standards. Support executive functioning and develop life skills by 
providing all students with learning aids, such as outlines, graphic 
organizers, calendars, step-by-step instructions, and/or goal-setting and 
performance tracking tools.

 

https://www.techlearning.com/how-to/5-ways-cte-incorporates-universal-design-for-learning-udl


Provide multiple means of engagement:	The	affective	networks	of	the	brain	
govern how individuals can be engaged and motivated to learn. Engagement 
is	influenced	by	a	wide	range	of	factors	including	neurology,	culture,	personal	
relevance, and background knowledge as well as disability status. 

How to do it:  No single means of engagement is optimal for all learners 
in all contexts. Some students enjoy collaborating with peers while others 
like	to	work	independently.	Some	people	find	novelty	and	challenges	
exciting, while others are fearful of new contexts and situations. When 
appropriate,	offer	students	choices	in	terms	of	how	they	engage	in	the	
process of learning.

Just as there is no single best way to learn, there is no right or wrong way to 
implement	UDL.	To	get	started,	use	CAST’s	UDL	Progression	Rubric to identify 
where you currently are in your UDL journey and what steps you can take to 
minimize	barriers	to	learning	and	maximize	flexibility	and	choice	for	all	students.

LEARN MORE

CAST.org provides resources, guides, publications, and professional development 
opportunities for educators interested in Universal Design for Learning, including 
a recorded workshop “New & Dynamic Ways Forward: UDL in Career & Technical
Education

 
” that features insights from three experienced CTE educators and UDL 

practitioners.
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https://publishing.cast.org/stories-resources/book-product-resources/udl-progression-rubric-novak-rodriguez
https://www.cast.org
https://www.cast.org/products-services/events/2021/09/new-dynamic-ways-forward-udl-career-technical-education-cte
https://www.cast.org/products-services/events/2021/09/new-dynamic-ways-forward-udl-career-technical-education-cte
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A CASE FOR CLOSED CAPTIONS 
SCENARIO

Photo by Theo Decker

A representative from the CTE Technical 
Assistance Center has joined your 
department’s	weekly	faculty	meeting.	She	
has just given a presentation about the need 
for accessible materials in the classroom.

Your colleague Dennis addresses the group. 
“I’ve	been	teaching	at	this	school	for	over	
20	years,	and	I’ve	never	had	a	deaf	student	
in	any	of	my	classes,”	he	says.	“Why	can’t	
we just wait to deal with this if and when a 
student	actually	needs	captions?”	

Brionna,	a	first-year	teacher,	responds,	
“Yeah, this seems like a lot of extra work for 
very	little	payoff.”	She	then	turns	to	you	and	
asks,	“What	do	you	think?”

How would you respond? Consider what 
you might say or do, then read below for 
more information. 

A CASE FOR CLOSED CAPTIONS 
SUGGESTED APPROACH 

While some students require captions 
due to hearing impairments, captions can 
be helpful to many students, including 
those who study in public places or other 
sensitive environments, English language 
learners, novices who are encountering 
new disciplinary terminology, students with 
limited attention or focus, and students who 
simply prefer text to audio. 

A study by Dello Stritto and Linder (2017) 
for EDUCAUSE found that, when captions 
are provided, over half of all students will 
opt to use them. Among students without 
disabilities, 51% reported using captions 

“sometimes	or	more	often”	as	compared	
to 61% of students with disabilities. The 
most common reasons reported for using 
captions (among all students, with and 
without disabilities) included: 
 
• Helps me focus (65%)
• Helps me retain information (63%)
• Helps overcome poor audio (63%)
• Sensitive environments (42%)
• Difficult	vocabulary	(27%)
• Difficulty	hearing	(19%)
• My	professor	has	an	accent	(19%)
• Other (10%)
• English is my second language (7%)

Teaching All Students

https://er.educause.edu/articles/2017/8/a-rising-tide-how-closed-captions-can-benefit-all-students
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MEETING LEARNERS WHERE THEY ARE

2 minutes
estimated reading time

CTE teachers bring a wealth of industry experience and knowledge into their 
classrooms.	As	a	result,	the	experience	of	being	a	novice	in	your	field	is	likely	to	
be	a	distant	memory.	Adopt	a	“beginner’s	mind”	and	leave	no	student	behind	
with a few simple tips. 

Take it slow. Pause frequently so students can take in essential information. 
Repeat	key	ideas	and	reinforce	them	in	writing	to	signal	their	importance	and	
improve retention. When posing questions or soliciting feedback, give students 
time to think before they respond. Counting to ten before calling on a volunteer 
or giving the correct answer permits more processing time, which can especially  
encourage students with disabilities and English language learners to 
participate in class dialogues.

Check for comprehension. Build	in	frequent	opportunities	to	check	students’	
understanding and provide opportunities to apply concepts to real-world 
examples. Ongoing formative assessment allows teachers to immediately 
clarify misunderstandings and correct misinterpretations of the information 
being presented. 
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Break it down. Complex processes and lengthy passages of text are more 
challenging to follow and remember than step-by-step instructions and shorter, 
discrete “chunks” of information.

Scaffold instruction. Scaffolds are	temporary,	flexible	instructional	supports	
that enable students to perform a task they could not do without help. The goal 
of	scaffolding	is	to	facilitate	students’	ability	to	complete	the	task	independently	
in the future. Consider the sorts of learning aids or experiences that novice 
learners might require. For example, providing a glossary of industry terminology 
can	familiarize	students	with	new	vocabulary	before	it’s	used	in	the	classroom	
context.	Access	to	these	supports	can	taper	off	as	students	develop	proficiency	
and comfort. 

Photo by Kyle Spradley | © 2014 - Curators of the University of Missouri Photo by Allison Shelley/The Verbatim Agency for EDUimages

LEARN MORE

NWEA’s	blog	post	on	27 easy formative assessment strategies provides a detailed 
list	of	simple	(and	often	fun!)	ways	to	check	students’	comprehension	and	gain	
insight into their progress.

MindTools has a useful web page on chunking that explains why this technique 
improves memory retention and how to do it.

Explore	the	concept	of	scaffolding	by	reviewing	its entry in The Glossary of 
Education	Reform,	then	read	Edutopia’s	short	article	Six	Scaffolding	Strategies
You Can Use with Your Students.  

Meeting Learners Where They Are

https://www.nwea.org/blog/2022/27-easy-formative-assessment-strategies-for-gathering-evidence-of-student-learning/
https://www.mindtools.com/CommSkll/Chunking.htm
https://www.edglossary.org/scaffolding/
https://www.edglossary.org/scaffolding/
https://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber
https://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber
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DATA: CTE VERSUS NON-CTE STUDENTS
ENROLLMENT

NYS CTE CONCENTRATORS, 
2021-22

Number Percent

ALL NYS SECONDARY 
STUDENTS, 2020-21

Number Percent

Total Enrollment 58,364 7.2% 808,025 100.0%

GENDER

Male 34,153 58.5% 416,381 51.5%

Female 24,211 41.5% 391,644 48.5%

SPECIAL POPULATIONS

Students with Disabilities 12,689 21.7% 146,651 18.1%

 Individuals from Economically 
Disadvantaged Families 31,976 54.8% 453,127 56.1%

Individuals Preparing for 
Non-Traditional Fields 11,251 19.3% no data no data

English Language Learners 2,085 3.6% 61,775 7.6%

Homeless Individuals 1,676 2.9% 28,744 3.6%

Youth in Foster Care 119 0.2% 2,663 0.3%

Youth with Parent in Active Military 76 0.1% 1,367 0.2%

Migrant Students 26 0.04% 413 0.1%

ETHNICITY

American Indian or Alaskan Native 450 0.8% 5,946 0.7%

Asian or Native Hawaiian / 
Other	Pacific	Islander 5,177 8.9% 80,686 10.0%

Black	or	African	American 6,929 11.9% 137,892 17.1%

Hispanic / Latino 13,507 23.1% 221,579 27.4%

Two	or	More	Races 1,139 2.0% 19,066 2.4%

White 31,162 53.4% 342,856 42.4%

Source: NYSED 2022
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EDUCATIONAL OUTCOMES

NYS CTE CONCENTRATORS, 
2021-22

ALL NYS SECONDARY 
STUDENTS, 2021-22

Four-Year	Graduation	Rate 91.9% 86.1%

 Academic	Proficiency	in	
English Language Arts 87.2% 60.7%

Academic	Proficiency	in	
Mathematics 85.1% 71.3%

Academic	Proficiency	in	
Science 85.1% 80.4%

Post-Program Placement 79.2% no data

Non-traditional Program 
Concentration 26.1% no data

Program Quality – Participated in 
Work-Based	Learning 27.5% no data

Source: NYSED 2022
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FOUR-YEAR GRADUATION RATES

NYS CTE CONCENTRATORS, 
2018*

ALL NYS SECONDARY 
STUDENTS, 

2017-21 COHORT**

Total Graduation Rate 91.9% 86.1%

GENDER

Male 90.8% 82.6%

Female 93.4% 89.7%

SPECIAL POPULATIONS

Students with Disabilities 82.5% 64.5%

 Individuals from Economically 
Disadvantaged Families 89.0% 81.5%

Individuals Preparing for 
Non-Traditional Fields 90.9% no data

English Language Learners 61.1% 60.5%

Migrant Students 90.0% 63.3%

ETHNICITY

American Indian or Alaskan Native 87.1% 81.5%

Asian or Native Hawaiian / 
Other	Pacific	Islander 95.9% 92.1%

Black	or	African	American 86.9% 80.3%

Hispanic / Latino 88.0% 80.2%

Two	or	More	Races 94.4% 84.4%

White 95.3% 90.4%

*SOURCE: U.S. Department of Education, Office of Career, Technical, and Adult Education. Consolidated Annual Report (CAR). 
Generated October 10, 2022. 

**SOURCE: NYSED. New York State Graduation Rate Data, Four-Year Outcome as of August 2021.  
https://data.nysed.gov/gradrate.php?state=yes&year=2021&cohortgroup=0.

Part 1: Supporting All Students

https://data.nysed.gov/gradrate.php?state=yes&year=2021&cohortgroup=0
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Photo by Kyle Spradley | © 2014 - Curators of the University of Missouri

Data: CTE versus Non-CTE Enrollment
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2 SUPPORTING 
STUDENTS WITH 
DISABILITIES



Inclusion for Students with Disabilities             23

INCLUSION FOR STUDENTS WITH DISABILITIES

7 minutes
estimated reading time

Students with disabilities (SWD) are a population that is united by the 
common experience of having a disability but includes diverse individuals with 
a wide range of needs and preferences. Two students with the same type of 
disability can be affected in different ways, require different accommodations, 
or prefer different terminology to describe their disability. 

People with disabilities face environmental and social barriers, including 
stigma and prejudice, that can drastically impact their educational and 
occupational attainment. In New York State, people with disabilities are twice 
as likely to drop out of high school, are twice as likely to be unemployed, and 
earn one-third less than non-disabled people. (See the chart on page 24.)

However, students with disabilities who participate in New York State’s CTE 
programs graduate from high school at higher rates and have better prospects 
for employment, earnings, and overall economic success than their counterparts 
who do not pursue CTE (Advocates for Children 2016 – links to PDF). For more 
information, see Educational Outcomes for SWDs in CTE on page 31.

By promoting career readiness, emphasizing the real-world relevance of 
learning, and equipping graduates with in-demand skills, CTE provides a 
critical opportunity to advance equity for students with disabilities. Moreover, 

21%

18% of all NYS secondary public 
school students have disabilities 

as compared to the 21% of 
CTE concentrators who have 

disabilities.

Source: National Center for 
Education Statistics 2021

https://www.advocatesforchildren.org/sites/default/files/library/cte_obstacles_opportunities.pdf?pt=1
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EDUCATIONAL AND CAREER OUTCOMES
All New York State Residents, 2020

89%

76%

66%

22%

$41K

$27K

By equipping students with technical skills and developing their career readiness,  
CTE can help to promote equitable more outcomes for people with disabilities in NYS.

Source: U.S. Census 2020

the opportunities for applied learning in CTE programs provide an alternative 
to traditional classroom instruction that capitalizes upon the hands-on learning 
preferences of many students with disabilities.

WHAT IS A DISABILITY?

In the Americans with Disabilities Act (ADA),	the	U.S.	federal	government		defines	
disability as “a physical or mental impairment that substantially limits one or 
more major life activities.” The Centers for Disease Control and Prevention (CDC) 
offers	an	expanded	definition:	“A	disability	is	any	condition	of	the	body	or	mind	
(impairment)	that	makes	it	more	difficult	for	the	person	with	the	condition	to	do	
certain activities (activity limitation) and interact with the world around them 
(participation restrictions).”
 
In	the	State	of	New	York,	to	be	identified	as	a	”child	with	a	disability”	who	is	thus	
eligible for special education:	1)	a	student’s	academic	performance	must	be	
adversely	affected	by	one	of	the	13	educational	disability	classifications and 2) 
the student must require specially designed instruction, services, or programs to 
meet their unique needs.

For definitions and 
strategies targeted 
for each disability 

classification, check 
out our resource 

SUPPORTING 
STUDENTS WITH 

SPECIFIC TYPES OF 
DISABILITIES.

https://www.ada.gov/cguide.htm#anchor62335
https://www.cdc.gov/ncbddd/disabilityandhealth/disability.html
https://www.starbridgeinc.org/how-we-can-help/with-school/topics-in-special-education/323-13-classifications-iep-nys
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DISABILITY INCLUSION

Disability inclusion means including people with disabilities in everyday 
activities and encouraging them to have roles similar to their peers who 
do not have a disability. The goal is to ensure that everybody has the same 
opportunities to participate in every aspect of life to the best of their abilities 
and desires (CDC 2020).

In the past, disability was often regarded as a medical issue, a condition that 
needs to be “fixed.” However, over the past 40 years, the  social model of 
disability has become prevalent. It argues that individuals are disabled by 
the societal barriers that exclude and discriminate against them, not their 
impairments. 

Universal Design for Learning (UDL) is an instructional approach that aligns 
with the social model of disability. It is a framework for designing accessible 
learning experiences by proactively addressing potential barriers to learning. 

David Rose, founder of The Center for Applied Special Technology (CAST), 
argues that “UDL puts the tag ‘disabled’ where it belongs—on the curriculum, 
not the learner. The curriculum is disabled when it does not meet the needs of 
diverse learners” (Rose et al. 2006).

UDL puts the tag “disabled” where it belongs—on 
the curriculum, not the learner. The curriculum 
is disabled when it does not meet the needs of 
diverse learners.

- David Rose, CAST founder

https://www.cdc.gov/ncbddd/disabilityandhealth/disability-inclusion.html
https://www.cast.org/impact/universal-design-for-learning-udl


While UDL will never fully eliminate the need for formal accommodations for 
many students with disabilities, it promotes an equitable and inclusive learning 
environment in several ways:

1. It addresses the needs of students with diagnosed disabilities as well as those 
who	might	have	undiagnosed	disabilities	or	learning	differences	that	do	not	
meet the criteria for receiving formal accommodations. 

2. It	supports	improved	learning	and	accommodates	differences	in	learning	
styles for everyone, which results in a higher return on the time and resources 
invested in making materials and experiences accessible. 

3. Students with disabilities feel more included when their needs are 
considered proactively. They can navigate the learning process more 
independently, are less likely to be “outed” as a person with disability, and 
are less likely to be perceived by peers as receiving “special treatment.” 

For tips on 
integrating  UDL into 
your teaching, check 

out our resource 
TEACHING  ALL 

STUDENTS.

*List includes all CTE concentrations with at 
least 100 graduating SWDs in 2021-22

 Source: NYSED 2022

TOP CTE CONCENTRATIONS FOR SWDs*

1. Automobile/Automotive Mechanics Technology/Technician

2. Cosmetology/Cosmetologist, General

3. Culinary Arts/Chef Training

4. Welding Technology/Welder

5. Electrician

6. Culinary	Arts	and	Related	Services,	Other

7. Nurse/Nursing Assistant/Aide and Patient Care Assistant

8. Criminal Justice/Police Science

9.	 Construction Trades, Other

10. Carpentry/Carpenter

11. Autobody/Collision	and	Repair	Technology/Technician

12. Graphic Design

13. Child Care Provider/Assistant

14. Veterinary/Animal Health Technology/Technician and 
Veterinarian Assistant
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PROMOTE AND USE INCLUSIVE LANGUAGE 

The	language	we	use	can	have	profound	impacts	on	learners’	sense	of	
belonging and inclusion in the classroom. Some words and phrases are clearly 
inappropriate. However, a number of expressions or phrases in common usage 
have subtle connotations or overtones that can be hurtful, exclusionary, or 
diminish the lived experiences of students with disabilities. Inclusive language 
avoids the use of expressions or words that might exclude or marginalize 
particular groups of people.

Here are a few things to keep in mind when talking with and about students with 
disabilities:

Person-first or identity-first?  Some disability advocates recommend using 
person-first	language	(“student	with	a	disability,”	“student	who	is	blind”)	that	
puts the person before the disability. However, some members of the disabled 
community	regard	disability	as	a	core	part	of	their	identity	and	prefer	identity-first	
language	(“disabled	person,”	“blind	person”).	When	in	doubt,	use	person-first	
language. However, the best approach is to ask students with disabilities whether 
they	prefer	person-first	or	identity-first	language.	

Emphasize abilities rather than limitations. “Wheelchair user” or “person 
who	uses	a	wheelchair”	is	preferable	to	“wheelchair-bound”	or	“confined	to	a	
wheelchair”

Emphasize accessibility over disability.  “Person with autism” or “autistic person” 
is	preferable	to	“suffering	from	autism,”	“overcoming	autism,”	or	“victim	of	autism.”

Avoid ableist language. Ableist language includes any word or phrase that 
suggests people with disabilities are abnormal. “Person without a disability” is 
preferable to “normal person,” “able-bodied person,” or “regular person.”

Don’t infantilize students with disabilities.  Speak to them directly using the 
same language and tone you use to speak to students without disabilities. Avoid 
patronizing language such as “handicapable” or “special.” 

Raise your awareness.  Terms such as “crazy,” “lame,” “moron,” or “spaz” have 
become	so	embedded	in	everyday	speech	that	many	people	don’t	realize	they	
have	ableist	connotations	and	may	be	offensive	to	SWDs.	Learn	to	recognize	
these terms and avoid using them in the classroom – and encourage your 
students to do the same!

For a comprehensive 
list of preferred 

terminology, consult 
The National Center 

on Disability and 
Journalism’s Disability 
Language Style Guide.

https://ncdj.org/style-guide/
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CREATE A WELCOMING CLASSROOM

Depending on where you teach, you may have limited opportunities to alter or 
rearrange the space. When possible, consider the following ways to make your 
classroom more welcoming for students with disabilities.

Reserve seating for SWDs. Having a designated seat improves ease of 
navigation	and	wayfinding	for	those	with	visual	impairments	and	provides	a	
sense of familiarity for neurodivergent students. Students using assistive 
technology may require a table, adjustable desk, or other seating that should be 
reserved for them.  Talk with your students about their needs and preferences to 
determine the best location.

Remove barriers to movement and access.  Keeping the aisles straight and 
clear makes it easier for everyone to move around the room, especially students 
using	mobility	devices	or	who	have	limited	vision.	If	you	reconfigure	seating	for	
learning activities, such as moving chairs into a circle, or if students need to move 
among	stations	to	use	different	types	of	equipment	or	tools,	be	mindful	that	
students with disabilities might require assistance.

Minimize distractions. When practical, take steps to block visual distractions 
and outside noises, which can disrupt focus and attention and create barriers for 
students with hearing impairments. For activities that require close concentration 
(such as testing), white noise can mask background noise.

Create seating zones. If you permit the use of technology in your classes, 
consider	creating	a	device-free	zone	for	students	who	find	them	distracting.	A	
fragrance-free zone can help minimize exposure to potential triggers for students 
with medical conditions, such as asthma and migraines. Divide the room into zones 
from front to the back, rather than side to side, so that students in each zone can sit 
near the front or back of the classroom, according to their needs and preferences.

https://mynoise.net/NoiseMachines/whiteNoiseGenerator.php
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LEARN MORE

The CTE	Technical	Assistance	Center	of	New	York’s	Students	with	Disabilities
web page includes links to reports and articles that address challenges and 
opportunities for SWDs enrolled in CTE programs.

The CTE	Technical	Assistance	Center	of	New	York’s	Virtual	PD	Sessions web page 
provides on-demand access to recorded workshops, including sessions focused 
specifically	on	supporting	CTE	students	with	disabilities:
• Accommodations	and	Modifications	for	Students	with	Disabilities	in	CTE	Classes
• Managing All the Support: How to Utilize Support Services in the CTE Classroom
• Unpacking the IEP: Supporting Students with Disabilities in the CTE Classroom

For information on upcoming professional development activities, visit the CTE 
TAC’s	online	calendar.

The New	York	State	Education	Department’s	Office	of	Special	Education provides 
up-to-date policy information and guidance, technical assistance, professional 
development, and monitoring to promote equal opportunities and positive 
outcomes for students with disabilities.

Inclusion for Students with Disabilities

https://nyctecenter.org/students-with-disabilities
https://nyctecenter.org/virtual-pd-sessions
https://us06web.zoom.us/rec/play/kMP47bZO630_EjjxCsb9gvh0h_pNkoWluwf0qjfwjz9bxPaN165IH1-eYhQ4hYHUoHdfkHqlaV0llTyC.CKDx62kYoFtT9RO-
https://drive.google.com/file/d/1h8KM4D2GJ681yAiwcY_adcVR-U1H_G0Y/view
https://us06web.zoom.us/rec/play/xCXxKNQrd7OQN2eExO1DBmb1mOp_5W5feLIhVhHY4WRSkqoohWFx3ist7GrYQAUCgS5HQdeKM_F58Ihv.dosqekTPom0ryvgt?continueMode=true&_x_zm_rtaid=bjLoUo_JTAuPgf3Z66MxIw.1665018140103.8a8234727769a1593e79b32768a80558&_x_zm_rhtaid=95
https://nyctecenter.org/professionaldevelopmentcalendar
https://nyctecenter.org/professionaldevelopmentcalendar
https://www.p12.nysed.gov/specialed/
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TEACHING STUDENTS WITH DISABILITIES

9 minutes
estimated reading time

Accommodations are alterations to the learning environment, curriculum 
format, or equipment that allow students with disabilities (SWDs) to access 
course content and/or complete assigned tasks. 

The purpose of accommodations is not to guarantee outcomes, but to ensure 
that students with disabilities have equal opportunities to learn and to 
demonstrate their achievement. Accommodations do not alter the curriculum 
itself. Students with disabilities should be held to the same performance 
standards and grading criteria as students without disabilities. 

Section 504 of The	Rehabilitation	Act	of	1973 requires public schools to  
offer	accommodations	for	eligible	students	with	disabilities	so	they	can	 
access and participate in programs and activities on an equal basis  
with their peers who do not have disabilities. When a student with a 
disability is enrolled in your course, you may receive a 504 Plan that  
outlines their approved accommodations, which may include accessible 
materials, assistive technology, classroom accommodations and/or  
testing accommodations. 

https://www.ada.gov/cguide.htm
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EDUCATIONAL OUTCOMES FOR SWDs IN CTE

CTE CONCENTRATORS  
WITH DISABILITIES,  

2021-22

ALL NYS SECONDARY  
STUDENTS WITH  

DISABILITIES, 2020-21

Four-Year	Graduation	Rate 90.9% 57.9%

Academic	Proficiency	in	
English Language Arts 54.8% 33.6%

Academic	Proficiency	in	Mathematics 61.7% 37.5%

Academic	Proficiency	in	Science 72.4% 58.7%

Non-traditional Program Concentration 12.4% no data

Program Quality - Participated in 
Work-Based	Learning 39.1% no data

Source: NYSED 2022

Students enrolled in special education programs will have an Individualized 
Education Program (IEP) that details the special education instruction, 
supports, and services to which the student is entitled under the Individuals 
with Disabilities Education Act (IDEA).	Each	student’s	IEP	should	identify	any	
necessary	accommodations	or	modifications	and	in	what	context	they	will	 
be provided. 

An	IEP	includes	information	about	a	student’s	strengths	as	well	as	limitations	
so teachers can help students leverage their skills to develop compensatory 
strategies.	For	example,	students	who	have	difficulties	with	reading	and	writing	
but are comfortable using technology can be coached to use tools such as 
spelling	and	grammar	checkers	or	speech-to-text	software.

https://sites.ed.gov/idea/
https://sites.ed.gov/idea/
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ACCESSIBLE INSTRUCTIONAL MATERIALS

As	defined	by	the	U.S.	Department	of	Education’s	Office	for	Civil	Rights	(OCR),	
accessibility	means	that	“a	person	with	a	disability	is	afforded	the	opportunity	
to acquire the same information, engage in the same interactions, and enjoy 
the same services as a person without a disability in an equally integrated and 
equally	effective	manner,	with	substantially	equivalent	ease	of	use.”

IDEA requires school districts to provide accessible versions of printed materials 
such as textbooks or workbooks for students with vision impairments. However, 
teachers may need to provide other materials in an accessible format for 
students with a 504 Plan or IEP. 

Image source: Disability:IN, licensed under CC BY-ND 4.0. Photographer: Jordan Nicholson

For more ideas,  
check out our resource 

on SUPPORTING 
STUDENTS WITH 

SPECIFIC DISABILITIES.

https://creativecommons.org/licenses/by-nd/4.0/
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Some examples of accessible materials include:
• Captioned videos and lectures
• Video and lecture transcriptions
• Live interpreters for students with vision or hearing disabilities
• Documents with large text or adjustable text size
• Documents that are screen reader-compatible (such as accessible PDFs)

For assistance in making your instructional materials accessible, contact your 
school’s	special education consultant teachers for guidance or a referral to 
the best point of contact.  

ASSISTIVE TECHNOLOGY

The	New	York	State	Education	Department	defines assistive technology as “any 
item, piece of equipment, or product system… that is used to increase, maintain, 
or improve the functional capabilities of students with a disability.” Assistive 
technologies	may	be	low-tech,	such	as	magnifiers,	large-print	textbooks,	or	pencil	
grips,	or	high-tech,	including	voice	recognition	software,	screen	readers	that	
convert text to speech, and portable closed-captioning systems. As a teacher, you 
will not be expected to provide access to assistive technology, but you should be 
aware that some students may use it in your classroom.  

CLASSROOM ACCOMMODATIONS

Classroom accommodations are changes to the classroom setting that  
enable students with disabilities to physically access the learning space  
and/or participate in classroom activities. For example, students with 
disabilities that impact their hearing or vision might be seated close to the 
teacher or students with mobility impairments might be seated at a height-
adjustable desk or table to accommodate a wheelchair. Other classroom 
accommodations may include extra breaks, extended time for class activities, 
access to a peer note-taker, permission to record lectures, and adjustments to 
course schedules, among others. 

Physical	accessibility	issues	can	be	significant	in	CTE	classrooms,	particularly	
when students need to work with large equipment or equipment that is 
located	in	various	places	and	at	different	heights	throughout	the	room.	For	
recommendations tailored to your instructional setting, consult with a physical 
or occupational therapist in your school or district. 

COMMON 
CHALLENGES FOR 

SWDs IN CTE

Pace of instruction  
is too fast.

Students are 
reluctant to accept 

accommodations or 
other assistance.

Traditional pen-and-
paper testing doesn’t 
allow them to show 

what they know.

Source: Ganley 2022
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TESTING ACCOMMODATIONS

Testing accommodations are intended to remove barriers and increase 
access to the test for students with disabilities. They do not change the 
skills or content that the test measures, but rather the conditions under which  
testing occurs. 

Types of testing accommodations include:
• Method of presentation (how students receive the test questions)
• Method of response (how students compose and submit their responses)
• Test timing (e.g., extended time limits, permission to take breaks)
• Testing location and setting.

SUPPORT FOR TEACHERS OF SWDs

As you consider ways to make your teaching more accessible for students 
with	disabilities,	don’t	forget	that	you’re	not	alone!	A	network	of	educators	
is available to support you in implementing best practices and addressing 
emerging needs. 

For students with an IEP, special education consultant teachers provide 
specialized instruction, including pre-teaching and re-teaching content, 
adapting instructional materials, and teaching learning strategies. With a 
deep	understanding	of	individual	students’	needs	as	well	as	specific	ways	to	
accommodate	them,	they	are	a	terrific	resource	for	helping	you	to	provide	the	
services	and	support	outlined	in	a	student’s	IEP.	



Teaching Students with Disabilities             35             35

Special education consultant teachers often work in partnership with 
paraprofessionals including learning aides who provide one-on-one learning 
and behavioral support in the classroom and/or job coaches who provide 
on-site support for work-based learning. To work effectively with 
paraprofessionals, CTE teachers should provide them with information 
about upcoming in-class activities and their expectations for student 
participation and performance. Learning aides and job coaches can use 
this information to determine the best ways to support individual students,
 in consultation with special education teachers. 

Consulting with the appropriate personnel on a quarterly basis can help you 
proactively identify and address needs, stay on top of the latest policy 
developments and requirements, and avoid potential delays in providing 
students with essential support. However, demand can be high, especially 
at the start of the school year. Because these educators have caseloads to 
manage, they are not always available for drop-in support. Advance planning 
and consultation by appointment are strongly advised. 

LEARN MORE

The New York State’s Office of Special Education’s Resources web page 
features a rich repository of materials targeted to both teachers and parents 
of students with disabilities. Visit OSE’s Events page for information about the 
Educational Partnership Centers in your region and upcoming events.

QUICK TIPS FOR WORKING WITH SUPPORT STAFF

1. Know your team. Review the student’s IEP or 504 Plan to identify who is responsible for 
providing different kinds of support.  

2. Plan ahead. Consultants may not be available for drop-in assistance, especially during  
peak periods. 

3. Share your materials. Put your curricular materials in a Google or Dropbox folder so aides 
and consultants can determine the appropriate support. 

4. Stay in touch. Quarterly meetings maintain relationships among members of the student’s  
support team and can help you stay informed of the latest policies and requirements.

https://osepartnership.org/resources
https://osepartnership.org/events
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ACCOMMODATIONS FOR ALEJANDRO 
SCENARIO

Photo by Allison Shelley/The Verbatim Agency for EDUimages

Alejandro is a senior in the Health Sciences 
CTE program at your school. For as long 
as anyone can remember, he has wanted 
to be an emergency medical technician. 
During	a	recent	fire	drill,	a	classmate	had	
an unexpected panic attack, and Alejandro 
immediately rushed to her aid, helping her 
to focus on her breathing and remain calm 
until the school nurse arrived.

In the fourth grade, Alejandro was diagnosed 
with dyslexia. He worked with a reading 
specialist during middle school and early 
high school, and he can almost read and 
spell at his grade level. However, because he 
continues	to	struggle	with	fluency,	he	has	a	
504 Plan with testing accommodations. 

You	are	giving	the	first	exam	of	the	new	
school year next week. Your school has a 

testing center where Alejandro can use his 
approved assistive technology and he will 
receive extra time to complete the exam. You 
invite	Alejandro	to	speak	with	you	after	class	
to	confirm	his	accommodations.

“I	really	don’t	want	to	bother	you,”	Alejandro	
says.	“I’ll	be	fine.”	When	you	mention	that	
the arrangements have already been made, 
he	looks	uncomfortable.	“Now	that	I’m	an	
adult,	I	need	to	figure	out	how	to	deal	with	
this	stuff	on	my	own.	I	mean,	it’s	not	like	
I’m	going	to	get	special	treatment	anymore	
when	I’m	an	EMT.	And	besides,	the	other	kids	
will	think	I’m	dumb	if	they	find	out	I’m	taking	
my tests at the testing center.”

How would you respond? Consider what 
you might say or do, then turn to page 37 for 
more information. 
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ACCOMMODATIONS FOR ALEJANDRO 
SUGGESTED APPROACH 

To encourage Alejandro to use the support 
to which he is entitled, it might be helpful 
to reassure him that accommodations do 
not create “extra” work for teachers. In the 
U.S.,	dyslexia	affects	an	estimated	15	to	
20 percent of the population. Providing 
accommodations for students with reading 
difficulties	and	other	disabilities	is	a	required	
and	expected	part	of	an	educator’s	job.	
 
Remind	him	that	accommodations	are	
meant	to	level	the	playing	field	for	students	
with disabilities, not to give them an 
unfair advantage or special treatment. 
For example, research suggests that most 
students’	performance	does	not	improve	as	
a result of extended test times; only those 
with	dyslexia	have	been	shown	to	benefit	
significantly.	
 
When practical and appropriate, you might 
reconsider your approach to assessment. 
Are students required to complete a pen-
and-paper	exam	at	a	specified	time	for	a	
specified	duration	in	order	to	demonstrate	
their comprehension and mastery of 
the	course	content?	If	not,	perhaps	an	
alternative	assignment	could	be	offered	
as	an	option	that’s	available	to	everyone.	
With the hands-on learning emphasized 
in CTE programs, demonstrations or task 
performances may be more equitable and 
authentic ways for all students to show what 
they know. 

Being	singled	out	by	peers	as	“different”	is	
a common concern among students with 
disabilities.	To	maintain	confidentiality,	
could Alejandro remain in the classroom 
to do other work while his classmates are 
taking	the	exam?

As he prepares for his career, Alejandro 
should know that federal law protects the 
rights of all people with disabilities, not just 
students. The Americans with Disabilities Act 
requires employers to provide reasonable 
accommodations to their employees. While 
working as an EMT, he will have the right to 
request and receive accommodations if/as 
needed.

If	you’re	not	sure	how	to	respond	or	
need support when a student declines 
accommodations, contact a Special 
Education Consultant Teacher in your 
school or district for assistance. 

Teaching Students with Disabilities

https://dyslexia.yale.edu/advocacy/national-advocacy/the-truth-about-accommodations/
https://dyslexia.yale.edu/advocacy/national-advocacy/the-truth-about-accommodations/
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SUPPORTING STUDENTS WITH SPECIFIC DISABILITIES

13 minutes
estimated reading time

ABOUT THIS RESOURCE

This guide defines each of the 13 educational disability classifications in New 
York public schools and identifies targeted strategies to promote inclusion and 
academic success for each population of students. The strategies listed are not 
comprehensive; instead, they represent a few high-impact, low-effort practices 
that can help you make an immediate impact. 

For more information, a suggested resource has been curated for each disability 
classification, chosen for its immediate usefulness, clarity, and ease of reference. 
Definitions for each disability type are abridged and adapted from Starbridge. 

The links below will take you directly to information about each of the 
13 disability categories.

Learning Disability

Speech or Language Impairment

Other Health Impairment

Autism

Emotional Disturbance

Multiple Disabilities

Intellectual Disability

Hearing Impairment and Deafness

Orthopedic Impairment

Visual Impairment, Including Blindness

Traumatic Brain Injury

Deaf-Blindness

https://www.starbridgeinc.org/how-we-can-help/with-school/topics-in-special-education/323-13-classifications-iep-nys
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STUDENTS AGES 5-21 SERVED BY IDEA, BY DISABILITY TYPE
New York, 2021

Specific Learning Disabilities

Speech or Language Impairments

Other Health Impairments

Autism

Emotional Disturbance

Multiple Disabilities

Intellectual Disabilities

Hearing Impairments

Orthopedic Impairments

Visual Impairments

Traumatic Brain Injury

Deaf-Blindness

Source: U.S. Department of Education 2021

LEARNING DISABILITY (LD)

A disorder in one or more basic psychological processes involved in understanding 
or using language (spoken or written) that manifests as an imperfect ability to 
listen, think, speak, read, write, spell, or perform mathematical calculations. 

• Implement Universal Design for Learning to address unidentified needs.
An estimated 1 in 5 students nationwide has learning or attention issues, but 
fewer than half of them receive specialized instruction or accommodations
(LDA 2022). Proactively remove barriers and build flexibility and options into the 
curriculum whenever possible to give all students an equal opportunity to learn.

• Adopt a growth mindset. Students with LD have normal intelligence. They
may have difficulties in certain academic areas but not in others (NASET 2022).
Focus on developing students’ strengths rather than trying to “fix” deficits.

• Empower students to self-advocate. Impacts of LD continue throughout
an individual’s life and may even intensify in adulthood (NASET 2022). Show
students how to use available tools and encourage them to ask for help when
needed to develop coping skills and strategies.

LEARN MORE
The Learning 

Disabilities Association 
of America’s Support 

and Resources for 
Educators web page

https://www.naset.org/index.php?id=2522
https://ldaamerica.org/audience/educators/
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SPEECH OR LANGUAGE IMPAIRMENT 

A communication disorder, such as stuttering, impaired articulation, language 
impairment, or voice impairment.  

• Offer alternatives to speech in activities and assignments, as
appropriate,	by	offering	multiple means of action and expression.

• Integrate non-verbal opportunities for class participation, such polls,
surveys, games, freewriting, or online discussion forums.

• Talk to students with communication disorders as you would any
other student.	Do	not	interrupt	or	try	to	fill	in	gaps	for	them	(NSTA	2022).	If
necessary, ask them to repeat themselves rather than feigning understanding.

LEARN MORE
National Science 

Teaching Association’s 
Communication 

Disorders web page 

OTHER HEALTH IMPAIRMENT

Limited strength, vitality or alertness, including a heightened alertness to 
environmental stimuli, due to chronic or acute health problems.

• Be flexible. Students with chronic conditions may require exceptions to class
policies such as permission to take medication, eat a snack, or take additional
breaks during class time. They are also much more likely to be absent from
school and may therefore require extra time or alternative formats (such as
take-home assignments) to complete coursework.

• Know students’ needs. To supplement information provided on an
Individualized Education Program (IEP) or 504 Plan, encourage students
to tell you more about their conditions, including how to distinguish
emergency situations from benign or manageable symptoms.

• Maintain confidentiality. Many health conditions are “invisible.” Some
students are comfortable disclosing their diagnoses to peers, while others are
not.	Take	care	to	respect	students’	boundaries	around	the	sharing	of	personal
medical information.

LEARN MORE
The Australian 

Disability 
Clearinghouse on 

Education and 
Training’s Health 

Conditions web page

https://www.nsta.org/communication-disorders
https://www.nsta.org/communication-disorders
https://www.adcet.edu.au/inclusive-teaching/specific-disabilities/health-conditions
https://www.adcet.edu.au/inclusive-teaching/specific-disabilities/health-conditions
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AUTISM

A developmental disability significantly affecting verbal and nonverbal 
communication and social interaction. Other characteristics may include 
repetitive activities and movements, resistance to environmental change or 
change in daily routines, and unusual responses to sensory experiences. 

• Know students’ needs. Autism—or autistic spectrum disorder (ASD)—
encompasses a broad range of abilities, intellectual functioning, and behaviors. 
Autism itself is not a learning disability, but some individuals with autism also 
have learning disabilities or intellectual challenges. People with autism are 
likely to develop emotional disorders as a result of the unique challenges they 
face; nearly 4 in 5 people with autism are affected by at least one mental health 
issue (Lorentz 2021). Given autism’s complex nature, each student will benefit 
from different types and combinations of accommodations, supports, and 
strategies. Consult with the Special Education Consultant Teachers in your 
school and district and refer to the student’s IEP for guidance. 

• Be mindful of inaccurate perceptions and assumptions. There is no 
standard presentation of autism symptoms. Avoid generalizations or statements 
about whether a student looks, seems, or behaves like “someone with autism.” 

• Maintain consistent routines and expectations. When changes are 
necessary, inform students with autism in advance so they can adjust. 
Enforcing clear standards and guidelines for classroom behavior that 
apply to all students will help those with autism understand what actions 
are appropriate or inappropriate and may help to curb bullying or 
microaggressions from peers. 

• Minimize stimulating factors. People with autism are often highly sensitive 
to environmental factors, such as lighting, noise, interruptions, changes, and/
or visual distractions. Avoid or minimize physical contact. 

• Leverage students’ unique abilities. People with autism may hyperfocus on 
a specific topic or interest. Integrate these interests into learning activities by 
offering multiple means of engagement as appropriate. For example, allow 
students to apply course content to a topic of their choice in assignments or 
activities to maintain their interest and encourage participation.  

• Teach using multiple modalities. As a group, people with autism tend to be 
highly visual learners. Use a variety of visual aids to enhance the presentation 
of course content (multiple means of representation). When appropriate, 
consider alternatives to written assignments or standardized tests (multiple 
means of action and expression) so students can build upon their strengths.

LEARN MORE
Watch Supporting 

Students with Autism 
Spectrum Disorders in 
the CTE Classroom on 
the CTE TAC website.

https://researchautism.org/the-intersection-of-autism-and-mental-health/
https://us06web.zoom.us/rec/share/R0rQON_-PFNnKqD6OU_KDz7M5SEpb18Arg_hmb-ow0-4IVYZNyeI9TvRzEg7LICE.bv982R4_LWzO1HG-
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EMOTIONAL DISTURBANCE

A condition exhibiting one or more of the following characteristics:
1. an inability to learn that cannot be explained by intellectual, sensory, or 

health factors.
2. an inability to build or maintain satisfactory interpersonal relationships with 

peers and teachers;
3. inappropriate types of behavior or feelings under normal circumstances;
4. a generally pervasive mood of unhappiness or depression; or
5. a tendency to develop physical symptoms or fears associated with personal 

or school problems.

• Learn more about the student’s diagnosis and symptoms. Different 
conditions and medications will impact students’ demeanor and behavior 
differently and therefore require different interventions and supports. As 
with any medical information, maintain confidentiality by speaking with 
the student privately when discussing their needs and when responding to 
instances of inappropriate classroom behavior.  

• Motivate and encourage students. Students with emotional disturbances 
are likely to have a history of negative experiences in school. Reward positive 
behaviors, hard work, and persistence. Acknowledge effort as well as results 
when providing feedback and coaching. 

• Set clear behavioral rules and expectations. Support an equitable 
learning experience by maintaining the same standards for all students. Curb 
bullying or microaggressions directed toward students with disabilities by 
enforcing guidelines for classroom civility. 

LEARN MORE
National Science 

Teaching Association’s 
Behavioral Disorders

web page

https://www.nsta.org/behavioral-disorders
https://www.nsta.org/behavioral-disorders
https://www.nsta.org/behavioral-disorders
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MULTIPLE DISABILITIES

A combination of impairments that causes severe educational needs that 
cannot be accommodated in a special education program solely for one of 
the impairments. 

In addition to implementing the strategies suggested in this document for 
the	specific	types	of	disabilities	impacting	the	student:

• Know the student’s individual needs. Most students served under the 
multiple disability category have some level of cognitive impairment, but 
the	specific	diagnosis	can	often	be	ambiguous	or	undetermined	(Project	
IDEAL). Most are capable of learning at their grade level when provided 
with the appropriate support and accommodations. Talking with 
students about their needs and preferences and collaborating with your 
school	or	district’s	Special Education Consultant Teachers are both 
strongly advised. Some special education teachers have professional 
certifications	and/or	specializations	in	addressing	the	unique	challenges	
of students with multiple disabilities.

LEARN MORE
Project IDEAL’s 

Multiple Disabilities 
web page

http://www.projectidealonline.org/v/multiple-disabilities/
http://www.projectidealonline.org/v/multiple-disabilities/
http://www.projectidealonline.org/v/multiple-disabilities/
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INTELLECTUAL DISABILITY (ID)

A	significantly	subaverage	general	intellectual	functioning.	

An	expanded	definition	of	ID	is	“a	significantly	reduced	ability	to	understand	
new or complex information, learn new skills, and to cope independently 
including social functioning” (ADCET 2022).

• Know students’ needs. There are many types of ID with varying degrees 
of severity in terms of the nature and extent of intellectual impairments 
and	functional	limitations.	Nearly	90	percent	of	people	ID	are	just	a	little	
slower than average in learning new information and skills while others may 
require intensive support throughout their lifetime (NASET 2021). Speak 
with the student, carefully review the IEP, and coordinate with the Special 
Education Consultant Teachers within your school or district to determine 
the ideal types and level of support for each student. 

• Maximize hands-on learning opportunities. The visual and kinesthetic 
learning emphasized in CTE programs is an excellent option for students 
with	intellectual	disabilities.	Students	with	ID	particularly	benefit	from	
repetition	and	application.	They	may	further	benefit	by	performing	steps	
one at a time as a procedure is simultaneously demonstrated by a teacher, 
by a peer, or in video. Provide immediate feedback on each step.  

• Support executive functioning. Simplify complex information. “Chunk” 
lengthy	text	into	smaller	passages	and	use	headings	to	clarify	a	document’s	
structure. Provide step-by-step instructions for learning tasks, in-class 
activities, and assignments. Create or help students develop tools such 
as outlines, calendars, job aids, and graphic organizers to organize course 
information, plan their approach to learning, and monitor their own progress.

LEARN MORE
National Science 

Teaching Association’s 
Intellectual Disabilities

web page

https://www.adcet.edu.au/inclusive-teaching/specific-disabilities/intellectual-disability
https://www.naset.org/professional-resources/exceptional-students-and-disability-information/intellectual-disabilities/comprehensive-overview-of-intellectual-disability
https://www.nsta.org/intellectual-disabilities
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HEARING IMPAIRMENT

An	impairment	in	hearing	(permanent	or	fluctuating)	that	adversely	affects	a	student’s	
educational	performance	but	is	not	included	under	the	definition	of	deafness.

DEAFNESS

A severe hearing impairment that impedes the processing of linguistic 
information	through	hearing,	with	or	without	amplification.

• Offer alternatives to audio, such as closed captions or transcripts. 
Applications such as Google Slides and PowerPoint now include live subtitling 
capabilities that can be enabled for lectures and in-class presentations. 

• Use accurate language. The National Center on Workforce and Disability 
offers	the	following	guidance:	“Hearing	disability	refers	to	both	persons	who	are	
hard of hearing and persons who are deaf. Deaf people utilize their vision skills 
for communication. Hard of hearing [or hearing impaired] persons seek ways 
to	retain	their	listening	and	speaking	skills.”	Of	course,	it’s	always	best	to	ask	
students	their	preferred	terminology,	but	these	guidelines	offer	a	starting	point. 

• When	referring	to	members	of	the	Deaf	community,	disability-first	
language	(“Deaf	person”)	is	typically	preferred	to	identity-first	language	
(“person who is deaf”).

• The	National	Center	on	Disability	and	Journalism’s	Disability Language 
Style Guide advises that the word “deaf” be in lower case when referring 
to a hearing-loss condition but capitalized when referring to the Deaf 
community or one of its members. 

• Practice a few basic etiquette tips	(links	to	pdf).	Attract	the	student’s	
attention before speaking by gently touching their shoulder or waving your 
hand. Look directly at the student when speaking, even if they have a sign-
language interpreter, and keep your hands, hair, and clothing from covering 
your face to support lip-reading. 

• Check for understanding. When speaking with individual students and 
when	addressing	the	class,	stop	frequently	to	confirm	that	students	with	
hearing impairments (and their interpreters) understand what you are saying 
and are keeping up with your pace. 

• Provide learning materials to students, interpreters, and Special 
Education Consultant Teachers in advance whenever possible. This will 
allow them to review any new vocabulary ahead of time and ensure that the 
materials are accessible.

LEARN MORE
The University of 

Texas-San Antonio’s 
Tips for Teaching 

Students Who Are Deaf 
or Hard of Hearing

https://support.google.com/docs/answer/9109474?hl=en
https://support.microsoft.com/en-us/office/present-with-real-time-automatic-captions-or-subtitles-in-powerpoint-68d20e49-aec3-456a-939d-34a79e8ddd5f
https://ncdj.org/style-guide/
https://ncdj.org/style-guide/
https://frdat.niagara.edu/assets/Etiquette-Handouts/NCWD-Basic-Etiquette-Deaf-or-Hard-of-Hearing.pdf
https://www.utsa.edu/disability/faculty-staff/tips-teaching-deaf.html
https://www.utsa.edu/disability/faculty-staff/tips-teaching-deaf.html
https://www.utsa.edu/disability/faculty-staff/tips-teaching-deaf.html
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ORTHOPEDIC IMPAIRMENT

Impairments related to the functioning of the bones, joints, or muscles due to 
hereditary, congenital, and/or environmental factors. 

The National Association of Special Education Teachers provides detailed 
information about the wide range of orthopedic and musculoskeletal 
conditions included in this category. 

• Be aware of changes. Underlying conditions are not always visible, and 
an	individual’s	needs	can	fluctuate	over	time.	For	example,	students	may	
experience	flare	ups	or	periods	of	remission.	Physical	impairment	is	context-
dependent	and	may	not	consistently	impact	a	student’s	ability	to	function	in	
different	learning	environments.	 

• Remove or mitigate physical barriers within the learning 
environment. Work with the Occupational Therapists in your school or 
district to assess potential hazards, optimize the classroom space, and 
obtain	modified	tools,	technology,	or	equipment	necessary	to	engage	in	
learning	activities.	Ensure	that	any	off-campus	activities	such	as	field	trips,	
site visits, or job-based learning are physically accessible. 

• Facilitate collaborative learning.	Students	with	physical	disabilities	often	
have a history of frequent or unexpected absences and/or gaps in their 
schooling due to hospitalization, rehabilitation, or treatment that can negatively 
impact their sense of belonging. Provide opportunities for them to work in pairs 
or small groups to build interpersonal relationships and social skills.

LEARN MORE
ADCET’s Physical

Disability web page
 

https://www.naset.org/professional-resources/exceptional-students-and-disability-information/orthopedic-and-musculoskeletal-impairments
https://www.naset.org/professional-resources/exceptional-students-and-disability-information/orthopedic-and-musculoskeletal-impairments
https://www.adcet.edu.au/inclusive-teaching/specific-disabilities/physical-disability
https://www.adcet.edu.au/inclusive-teaching/specific-disabilities/physical-disability
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VISUAL IMPAIRMENT INCLUDING BLINDNESS

An	impairment	in	vision	that,	even	with	correction,	adversely	affects	a	student’s	
educational performance.

• Offer alternatives to visual information in course materials, activities, 
and	assignments	whenever	possible	by	offering	multiple modes of 
representation. Provide verbal descriptions of images, charts, graphs, and 
diagrams referenced in classroom activities. This practice can also help 
novice learners understand the underlying ideas communicated by these 
visuals and how they relate to class content.  

• Ensure materials are accessible. Students with visual impairments may 
use	screen	readers,	magnifiers,	or	other	tools	and	assistive technology to 
access learning materials. Most common applications used in teaching have 
built-in accessibility checkers that can quickly identify accessibility errors 
and	help	you	apply	suggested	fixes	without	special	skills	or	training.	 

• Help students navigate the learning environment. When guiding 
a	student,	you	can	offer	your	arm	so	they	can	detect	and	follow	your	
movements. Describe potential barriers as you encounter them (for 
example,	“there	are	three	steps	down	just	ahead	of	us”).	Reserve	seating	or	
workstations	that	are	easily	accessed	and	can	accommodate	the	student’s	
assistive technology and/or service animal as needed. 

• Practice a few basic etiquette tips. Always identify yourself when 
approaching or speaking to a person with visual impairments. Ask before 
offering	assistance.	In	class	discussions,	call	on	students	by	name	and	
encourage all students to identify themselves before speaking. Do not 
interact with or pet service animals.

LEARN MORE
National Science 

Teaching Association’s 
Visual Impairments

web page

https://www.perkins.org/blind-etiquette-six-ways-to-be-considerate-when-interacting-with-people-with-visual-impairments/
https://www.nsta.org/visual-impairments
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TRAUMATIC BRAIN INJURY (TBI)

An acquired injury to the brain caused by an external physical force or by 
certain medical conditions resulting in mild, moderate, or severe impairments 
in one or more areas, including cognition, language, memory, attention, 
reasoning, abstract thinking, judgment, problem solving, sensory/perceptual/
motor abilities, psychosocial behavior, physical functions, information 
processing, and speech. 

In addition to implementing relevant strategies listed in this document:

• Know the student’s individual needs. TBI may involve a combination of 
cognitive, communication, mobility, emotional, and executive functioning 
impairments that is unique for each student. Get to know the student to learn 
more about how TBI specifically affects their learning. Refer to the student’s 
IEP and work closely with your school or district’s Special Education 
Consultant Teachers to provide the appropriate types and level of support.

LEARN MORE
The Brain Injury 

Association of 
America’s

Teaching Strategies  
for Students with  

Brain Injuries  
(links to PDF)

DEAF-BLINDNESS

Combined hearing and visual impairments that cause severe communication 

and other developmental and educational needs that cannot be 

accommodated in special education programs solely for students with 

deafness or students with blindness.

In addition to implementing the suggested strategies for hearing-impaired 

students and strategies for visually impaired students listed above:

• Know the individual student’s needs. Don’t make assumptions about 

what the student can or cannot do. Deaf-blindness encompasses a broad 

spectrum of impairments. Some individuals with deaf-blindness have 

some sight or hearing while others have neither. Students may use different 

communication methods, which can include assistive technology and/or 

being accompanied to class by an intervenor who will translate information 

into tactile sign language. Talk with the student about what works best for 

them and work closely with your school or district’s Special Education 
Consultant Teachers to provide the appropriate types and level of support.

LEARN MORE
The National Center 

on Deaf-Blindness  
web page

https://www.nationaldb.org/info-center/deaf-blindness-overview
https://www.nationaldb.org/info-center/deaf-blindness-overview
https://ttaconline.org/Document/zxbIhX_YCJN3wxegcs5m-TvlvVK8k_ge/teachingstrategiesforstudentswithbraininjuries.pdf
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DATA: STUDENTS WITH DISABILITIES IN CTE

REPRESENTATION OF STUDENTS WITH DISABILITIES BY CTE CLUSTER
New York State, 2021-22

18.1% 
of all NYS secondary 

public school students 
in 2020-21 were SWDs

The big idea: Approximately one in five CTE 
concentrators in NYS is a student with a disability. 
Representation of SWDs is highest in the Hospitality 
and Tourism career cluster and the Agriculture, Food 
& Natural Resources career cluster, where roughly one 
in three students has a disability. In contrast, SWDs are 
relatively underrepresented in the Finance, STEM, and 
Marketing clusters, where they comprise less than 10 
percent of students in each.

Source: NYSED 2022
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DISTRIBUTION OF SWDs BY CTE CLUSTER
New York State, 2021-22

The big idea: This chart illustrates the distribution of NYS CTE concentrators across career clusters. 
Percentages shown for each population total 100. More SWDs concentrate in Transportation, Distribution 
& Logistics than any other cluster (16.9 percent), and they are somewhat more likely to concentrate in 
this cluster as compared to all students (13.1 percent). Most notably, SWDs are more likely than average 
to concentrate in the Hospitality & Tourism cluster or Architecture & Construction cluster and less likely to 
concentrate in the Business Management & Administration or STEM clusters.

Source: NYSED 2022

Data: Students with Disabilities in CTE
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3
SUPPORTING 
ENGLISH LANGUAGE 
LEARNERS



INCLUSION FOR ENGLISH LANGUAGE LEARNERS

7 minutes
estimated reading time

English language learners (ELLs) are the fastest-growing population of students 
in the U.S. With 35 percent of all children in the state living in immigrant families 
(U.S. Census Bureau 2022), New York public schools are exceptionally culturally 
and linguistically diverse. Mirroring national trends, the enrollment of ELLs in 
NYS public schools has grown in recent years, now totaling over a quarter-million 
students (8.8 percent of total) who speak over 200 different home languages. 

TOP LANGUAGES SPOKEN AT HOME BY ELLS
New York, 2015-16

Inclusion for English Language Learners 53

Spanish (Castilian) 65%

Chinese 10%

Arabic 5%

Bengali 3%

Russian 2%

Urdu 2%

Haitian Creole 2%

French 1%

Karen 1%

Nepali 1%

All other languages combined 10%

Total Home Languages Spoken (#) 215

Source: OBEWL 2017
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WHO ARE ENGLISH LANGUAGE LEARNERS?

NYSED’s Office of Bilingual Education and World Languages (OBEWL) defines 
an English language learner (ELL) as a “student who, by foreign birth or 
ancestry, speaks or understands a language other than English and who scores 
below a State-designated level of proficiency” on a standardized assessment of 
English language skills. Current and former ELLs are part of a larger population 
of multilingual learners (ML) that includes all students who speak or are 
learning one or more language(s) other than English.

To identify ELLs, NYSED administers the New York State Identification Test for 
English Language Learners (NYSITELL) when a student first enrolls in the public 
school system. Once identified, ELLs complete the New York State English as 
a Second Language Achievement Test (NYSESLAT) each year to assess and 
monitor their progress toward English language proficiency, in compliance 
with federal laws. The NYSESLAT assesses students’ ability to listen, read, 
write, and speak English. Based on their total score, students are assigned one 
of five levels of proficiency: Entering, Emerging, Transitioning, Expanding, or 
Commanding.

INCLUSION & BELONGING FOR ELLs

Nearly half of ELLs in grades 6-12 in New York State were born outside the 
U.S. While these students are progressing through stages of English language 
learning, they are also experiencing a process of cultural adaptation and 
accommodation. The challenges of navigating a new language, coupled with 
adjusting to a new culture, can impact ELLs’ sense of belonging and their 
engagement with learning activities.

For  more terms and 
definitions used in 

NYSED programs for 
ELLs and MLs, review 

OBEWL’s Bilingual 
Education / English 
as a New Language 

Glossary (links to pdf)

NYS public schools have over a quarter-million 
English language learners who speak over 200 
different languages at home. 

- NYSED Blueprint for ELL/ML Success

http://www.nysed.gov/program-offices/office-bilingual-education-and-world-languages-obewl
https://www.nassauboces.org/cms/lib/NY01928409/Centricity/Domain/32/2021%20NYSESLAT%20Determining%20ELL%20ELP%20Level.pdf
https://www.nassauboces.org/cms/lib/NY01928409/Centricity/Domain/32/2021%20NYSESLAT%20Determining%20ELL%20ELP%20Level.pdf
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/units-of-study-glossary-updated.pdf
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/units-of-study-glossary-updated.pdf
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/units-of-study-glossary-updated.pdf
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/units-of-study-glossary-updated.pdf


Inclusion is especially important for ELLs as it can influence their ability 
to learn a new language. The “affective filter” refers to the influence of 
emotional and attitudinal factors, including motivation, self-confidence, and 
anxiety, on language acquisition (Krashen 1998). When the affective filter is 
low, students are receptive; linguistic input can reach the parts of the brain 
responsible for language acquisition. When the affective filter is high, students 
are more reluctant to seek linguistic input and, when they do, it’s less likely to 
reach the language acquisition system. This theory is supported by the recent 
neuroscientific research that informs the UDL principle of multiple means of 
engagement (discussed in the section Teaching All Students). 

Shawnna Sweet, Professional Development Specialist at Midwest RBERN, 
explains, “One of the most important things you could do, especially with 
newer or newcomer students at the entering or emerging levels [of English 
proficiency], is to make sure that the students feel comfortable and that they 
feel like they’re part of the class and part of the school community.” Keep 
reading for a few ways to get started.

3.6%

7.6% of all NYS secondary 
students are ELLs, while 3.6% of 
all CTE concentrators are ELLs.

Source: NYSED 2022
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NEW YORK STATE PROFICIENCY LEVELS

Commanding: 6% of ELLs
Advanced Fluency
5-7 years

Fluent speech; 
Understand and use 
grade-level language

Expanding: 41% of ELLs
Intermediate Fluency
3-5 years

State opinions and original 
thoughts; Ask questions;  
Have longer conversations

Transitioning: 27% of ELLs
Speech Emergence
1-3 years

Engage in basic dialogue; 
Use simple sentences

Emerging: 18% of ELLs
Early Production
6 months - 1 year

Produce one or two-word phrases; 
Use short repetitive language; 
Focus on key words and context clues

Entering: 6% ELLs
Pre-production “Silent Period”
0-6 months

Point to objects; Act, nod, or use gestures; 
Answer yes or no

Source: Adapted from Sweet & Rosado-Barringer 2021

http://www.sdkrashen.com/content/books/principles_and_practice.pdf
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Learn students’ names. Names are powerful markers of identity that 
may	reflect	an	individual’s	most	deeply	held	beliefs	and	values.	Correctly	
pronouncing,	spelling,	and	punctuating	students’	names	shows	respect	for	
their	identities	and	cultures.	Help	students	learn	their	peers’	names	by	using	
name	tags,	table	tents,	or	other	cues,	particularly	during	the	first	few	weeks	of	
the school year.

Get to know your students. Learning	about	ELLs’	prior	academic	
experiences, cultural and religious traditions, hobbies and interests, family 
circumstances, and their home community or native country can establish 
rapport with culturally diverse students. It also provides valuable data to inform 
instructional decisions in the classroom. For example, relating new information 
and classroom activities to knowledge and tasks that are already familiar to 
students provides context clues that can help them work through linguistic 
barriers.

Do some homework. Once	you	know	who’s	in	your	class,	familiarize	yourself	
with some of their cultural practices. For example, being aware of upcoming 
ethnic or religious holidays and observances can help you plan ahead when 
students might need extra time to complete their coursework or when class 

Licensed under CC BY-NC-ND 2.0.

For more ideas, check 
out our resource 
on Inclusion for 

All Students
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participation might be impacted. Muslim students may be fasting during
the	holy	month	of	Ramadan,	and	they	may	request	an	excused	absence	to	
celebrate	Eid	al-Fitr,	the	end	of	Ramadan,	with	their	community	and	families.	
Anticipating their needs and extending an appropriate greeting of the season 
reinforces to students that they are “seen” and valued as diverse individuals. 

While	it’s	not	practical	or	reasonable	for	busy	teachers	to	take	a	deep	dive	into	
all	of	the	cultures	reflected	in	the	student	body,	focus	on	the	students	in	front	
of you right now. Consider setting a modest goal to discover a bit about one or 
two cultures represented in your classes each school year. 

One of the most important things you could 
do… is to make sure that [ELL] students feel 
comfortable and that they feel like they’re part of 
the class and part of the school community. 

- Shawnna Sweet, Professional Development Specialist, Midwest RBERN
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Establish clear guidelines and consistent classroom routines. Knowing 
students	better	also	sheds	light	on	cultural	differences	that	can	influence	
student behavior and participation. With a wide range of cultural backgrounds 
represented, we should not assume that all ELLs understand the norms and 
expectations	of	a	U.S.	classroom.	In	some	cultures,	it’s	considered	disrespectful	
for students to question a teacher or speak up in class. Establishing classroom 
norms or “rules of engagement” can clarify unvoiced assumptions and beliefs 
about what is and is not acceptable.

CULTURAL BELIEFS AND EXPECTATIONS 
IN THE CLASSROOM

When	teaching	culturally	diverse	students,	it	may	be	beneficial	to	clarify	
expectations regarding the following:
• Punctuality
• Teacher’s	role	in	the	classroom
• Student participation in discussions
• Communication (spoken and nonverbal; in and out of class)
• Student interactions with the teacher
• Student interactions with peers
• Collaboration versus academic dishonesty
• Plagiarism and citing sources

Adapted from Fenner & Snyder 2017

Meet students where they are. Recognize	that	ELLs	are	in	different	places	
in their journey toward linguistic and cultural adaptation. Even students with 
well-developed social language skills require scaffolding and support to 
master	academic	and	industry-specific	language.	Tanya	L.	Rosado-Barringer,	
Director	of	the	Mid-State	RBERN,	observes,	“One	of	the	biggest	misconceptions	
is	‘Well,	my	student	speaks	well	and	can	get	through	a	conversation.’	That	
doesn’t	equate	to	the	student’s	ability	to	have	mastered	the	more	cognitively	
demanding academic language, which requires more time and more work and 
can	take	anywhere	from	five	to	seven	years,	or	even	longer	for	those	students	
who may have interrupted or inconsistent schooling in their academic history.”

https://us.corwin.com/en-us/nam/unlocking-english-learners-potential/book253062#preview
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LEARN MORE

The CTE Technical Assistance Center of New York’s English Language Learners 
page includes a curated list of links to books, articles, videos, and more that 
highlight information and strategies specifically targeted to teaching ELLs and 
MLs in CTE programs.

The CTE Technical Assistance Center of New York’s Virtual PD Sessions page 
provides on-demand access to recorded workshops, including:
• ELLs 101 for CTE Teachers
• Engaging ELLs in the CTE Classroom
• The Culturally Responsive CTE Classroom

For information on upcoming professional development activities, visit the CTE 
TAC’s online calendar.

The Bilingual Education & English as a New Language section of NYSED’s 
website offers a wealth of information on teaching ELLs and MLs, ranging from 
policy information and regulations to resources for schools, teachers, and 
parents.  

NYSED’s Office of Bilingual Education and World Languages (links to pdf) has 
assembled a helpful chart that provides expanded definitions and summaries 
of behaviors, challenges, needs, and teaching strategies geared for each of the 
five levels of English proficiency recognized in New York State.

¡Colorín Colorado! is a national multimedia project that offers bilingual, 
research-based information, activities, and advice for educators and families 
of ELLs. For more teaching strategies and ideas, check out Strategies for ELL 
Success: A Guide for Educators on their website.

Inclusion for English Language Learners 

https://nyctecenter.org/english-language-learners
https://nyctecenter.org/english-language-learners
https://nyctecenter.org/virtual-pd-sessions
https://drive.google.com/file/d/1bq89uQ_0gd65O9nYDt2oHgky5DrsAANo/view?usp=sharing
https://us06web.zoom.us/rec/share/lbeVS1Chhp9O6a8_I_ohP1dHtOFEqZEch08SfVLBu-nVgGutjFZ2XcIXNyNQOvfr.A3nRRRPSe1B4pGlP
https://us06web.zoom.us/rec/share/wzJGjj3KT_RXNCTrfXBgmVEyZLWNniPVx2iXQ8JayEHMcRiii7mV1bRj30-q7z6b.7Sa8QEcteH4V6rws
https://nyctecenter.org/professionaldevelopmentcalendar
https://nyctecenter.org/professionaldevelopmentcalendar
http://www.nysed.gov//bilingual-ed
https://www.syracusecityschools.com/tfiles/folder557/Language%20Acquistion%20Chart%20Winter%202017%20Final.pdf
https://www.colorincolorado.org
https://www.colorincolorado.org/teaching-ells/guide
https://www.colorincolorado.org/teaching-ells/guide
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TEACHING ENGLISH LANGUAGE LEARNERS

10 minutes
estimated reading time

NYSED’s Next Generation Learning Standards require every teacher to support 
English language learners (ELLs) as they acquire content knowledge and 
progress toward English language proficiency. The strategies below can help 
you fulfill your professional responsibility to support ELLs in your courses.

TEACHING ACADEMIC LANGUAGE 
AND CHALLENGING CONTENT

To be effective, teachers must ensure that course content, instructions, and 
feedback can be understood by all students. Comprehensible input engages 
the brain’s recognition networks and aligns with the UDL principle of multiple 
means of representation. 

Target the delivery of information to ELLs’ level of proficiency. The 
optimal target for communicating with language learners is proficiency + 
1 (Krashen 1998). Using grammar and vocabulary slightly higher than the 
learner’s current ability provides opportunities for growth and development 
without students becoming overwhelmed or lost. 

Learn more about 
multiple means of 
representation in  

the section TEACHING  
ALL STUDENTS

http://www.nysed.gov/next-generation-learning-standards
http://www.sdkrashen.com/content/books/principles_and_practice.pdf
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Amplify content through multiple modalities. Integrating visuals, text, and 
audio with lectures or verbal instructions can clarify language for ELLs while 
also	appealing	to	students	with	different	learning	styles	or	preferences.	For	
example,	to	teach	a	specific	topic,	you	might	provide	a	written	text,	an	illustrated	
PowerPoint, and/or a short online video to reinforce what was discussed in class.

Act it out. Modeling is particularly important for the hands-on learning 
emphasized in CTE programs—demonstrations can be performed by the teacher, 
another student, or in video. Use non-verbal cues such as facial expressions, 
gestures, pantomime, and pointing to objects to supplement speech. In addition 
to improving comprehension, physical expression can help to communicate 
subtle nuances and emotional overtones that can be lost in direct translation.

Clarify learning objectives and instructions. While content should be 
amplified,	learning	objectives	and	instructions	should	be	simplified.	Explaining	
the purpose of an activity up front provides a big-picture perspective and context 
clues that ELLs can use to improve their comprehension. Provide clear, step-
by-step instructions and minimize extraneous content. If you provide verbal 
instructions, duplicate them on the board or as a handout for students as an 
alternate format and a reference they can revisit as the activity progresses.

Slow down. ELLs need additional processing time for translation and 
comprehension. Slow your rate of speech and pause frequently to let ideas sink 
in. (Do not speak louder to communicate with ELLs unless you are asked to do 
so.)	Repeat	key	information	to	underscore	its	importance	and	give	learners	a	
second chance to interpret it. During discussions and when posing questions to 
the class, increase your wait time so ELLs have a better opportunity to contribute 
and respond. If you show videos in class, allow students to preview, rewatch, and 
adjust the playback speed whenever possible.

Check for comprehension. Make a habit of pausing frequently during class to 
check in with learners. A simple way to gauge understanding is to ask students 
to provide non-verbal feedback, such as  a thumbs-up for “I understand,” a 
thumbs-down	for	“I	don’t	understand,”	or	a	sideways	thumb	for	“I’m	not	sure	
I understand.” Ask students to restate key ideas in their own words during 
assignments	or	activities	to	confirm	accurate	comprehension	and	interpretation	
of course content. 

Support the acquisition of disciplinary and industry-specific language. 
Preview new vocabulary before using it in context. When introducing terms, 
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break them into parts to illustrate how they are constructed. Although the terms 
may be new, ELLs may recognize prefixes, suffixes, and word stems that will help 
them to discern meaning. Provide synonyms in place of, or in addition to, formal 
dictionary definitions to make terminology more accessible and comprehensible.

SCAFFOLDING INSTRUCTION AND ASSESSMENT

Effective teaching does not require content-area teachers to differentiate 
instruction for each level of English proficiency. Instead, the optimal approach 
is to provide appropriate scaffolds that students can use if and as needed to 
adjust the curriculum to their individual needs and circumstances. 

As you develop scaffolds, keep in mind that the goal is not to “dumb down” 
the curriculum for ELLs but to provide supports that will allow them to 
engage with the same content and participate in the same activities as their 
peers to ensure that all can equitably participate in students in rigorous, 
grade-appropriate learning. 

Scaffolds may include instructional strategies and collaborative learning 
techniques, in addition to materials and resources that support translation. See 
the table below for examples of scaffolds that address the specific needs of ELLs.

Learn more about 
multiple means of 

action and expression 
in the section 

TEACHING  
ALL STUDENTS

TYPES OF SCAFFOLDS

CATEGORIES EXAMPLES

Materials and Resources

• Graphic organizers
• Bilingual and/or English dictionaries
• Bilingual and/or English glossaries
• Home language materials
• Sentence stems/frames and paragraph frames
• Visuals
• Word banks or word walls

Instruction
• Pre-identified and pre-taught vocabulary
• Concise instruction of background knowledge
• Reduced linguistic load, repetition, paraphrasing, and modeling

Student Grouping
• Structured pair work
• Structured small-group work
• Teacher-led small-group work

Source: WIDA, n.d.; adapted by Fenner and Synder 2017

https://us.corwin.com/en-us/nam/unlocking-english-learners-potential/book253062#preview
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Leverage translated materials. When	available,	offer	bilingual	or	translated	
materials	in	students’	home	languages	to	supplement	English-language	materials.	

Bilingual	glossaries	are	an	essential	and	expected	testing	accommodation for 
NYS ELLs. These resources can and should be used to support instruction as 
well.	New	York’s	statewide	RBERN has assembled bilingual glossaries and lists 
of cognates for core content areas in the most common languages spoken and is 
committed to developing additional resources in response to changing student 
demographics.	Industry-specific	resources	may	also	be	available,	such	as	OSHA’s	
English-to-Spanish and Spanish-to-English dictionaries. 

Teach students about available resources. Don’t	forget	to	show	students	
how to access resources that are already available. This contributes to their 
development as self-directed learners in addition to meeting their immediate 
needs.	For	example,	streaming	media	often	provide	closed	captions	or	transcripts	
in multiple languages that can be enabled by viewers in a few simple steps.

Build social language skills. Opportunities to practice social language skills 
in the classroom are recommended for all ELLs, but they are critical for students 
at	the	early	levels	of	proficiency	to	help	them	lower	their	affective filter and 
provide a foundation upon which to build more advanced language skills, 
including understanding and applying academic vocabulary and content. 

Encouraging peer-to-peer conversation can further support learning by providing 
a “safe space” for discussion and a sounding board for articulating and clarifying 

https://steinhardt.nyu.edu/metrocenter/language-rbern/resources/bilingual-glossaries-and-cognates
https://steinhardt.nyu.edu/metrocenter/language-rbern/resources/bilingual-glossaries-and-cognates
https://www.osha.gov/complianceassistance/spanish-dictionaries
https://www.osha.gov/complianceassistance/spanish-dictionaries
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ideas before sharing them more broadly. According to Shawnna Sweet, 
Professional	Development	Specialist	for	the	Midwest	RBERN,	“When	students	
can	talk	through	their	ideas	they’re	better	able	to	write	and	they’re	better	able	to	
share their complete thoughts.”

Use multiple modalities for learning activities and assessments. 
Offer	students	flexibility	and	options	in	terms	of	how	they	show	what	they	
have	learned.	Build	in	opportunities	for	ELLs	to	practice	language	skills	
comprehensively by speaking, writing, interacting, reading, and listening in every 
class	session.	(A	handy	acronym	for	remembering	these	modalities	is	SWIRL.)	

When learning objectives and subject matter permit, adopt a balanced approach 
that	doesn’t	privilege	a	particular	method	of	action	and	expression.	“A	lot	of	
times we speak to students and expect them to write in return,” notes Shawnna 
Sweet,	“but	if	they’re	engaging	in	all	different	types	of	modalities,	they’re	using	
all	different	kinds	of	language	in	every	class.”	Developing	comprehensive	
language skills across modalities will prepare students for the varying and 
evolving demands of the workplace. (For example, very few jobs routinely involve 
multiple-choice tests!)

Give feedback on language skills.	Even	if	you’re	not	an	English	as	a	New	
Language (ENL)	specialist	or	a	language	arts	teacher,	it’s	OK	to	offer	corrections	
and	constructive	suggestions	on	students’	use	of	English	in	your	classes.	
Providing this guidance in the context of skills and knowledge they will apply in 
the workplace is an authentic way to prepare students for success in their future 
career pursuits. 

Encourage students to use the tools at their disposal. Professionals routinely 
depend on assistive technologies such as spellcheckers, online thesauruses and 
dictionaries, and accessibility checkers in the course of their work. However, 
some ELLs may perceive these tools as a cop-out, crutch, or unfair advantage. 
Normalize their use in your classes to help remove stigma, allow students to put 
their best foot forward, and cultivate skills and habits that will serve them both 
within the classroom and beyond.

Provide any approved accommodations. Identified	ELLs	may	be	eligible	for	
testing accommodations on New York State English Language Arts and content-
area	assessments	as	well	as	Regents	Examinations.	Your	principal	can	provide	
guidance on approved accommodations, which may include extended test time, 
alternate testing locations, bilingual dictionaries or glossaries, and/or testing in 
an alternate language.

http://www.nysed.gov/bilingual-ed/english-language-learner-and-multilingual-learner-assessment-testing-accommodations
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SUPPORT FOR TEACHERS OF ELLs

As you evaluate ways to improve the learning experience for ELLs, don’t forget 
that you are not alone in this important work! In fact, the Next Generation 
Learning Standards require that educators work together to meet the unique 
needs of this diverse and growing student population. 

NYSED supports seven Regional Bilingual Education Resource Networks 
(RBERNs) covering all areas of New York State and one statewide RBERN. Each 
RBERN provides regionally based resources within a coordinated system of 
technical assistance and professional development, with the goal of improving 
instructional practices and educational outcomes for ELLs.

You can also consult your school or district’s English as a New Language (ENL) 
and Bilingual Education program administrators and coordinators for information 
and assistance.

CR Part 154 of the Blueprint for ELL/ML Success mandates that a minimum of 15 
percent of the required professional development clock hours for all teachers be 
dedicated to language acquisition and strategies for addressing the needs of ELLs.  

Throughout the year, New York’s CTE Technical Assistance Center (TAC) offers 
learning opportunities specifically targeted to the needs of CTE teachers and 
students, including a number of sessions on teaching and supporting ELLs, that 
can fulfill these requirements. 

Source: NYSED Office of Bilingual Education and World Languages

http://www.nysed.gov/bilingual-ed/regional-supportrberns
http://www.nysed.gov/bilingual-ed/regional-supportrberns
http://www.nysed.gov/bilingual-ed/continuing-teacher-and-leader-education-ctle-requirements-ell-and-ml-educators
https://nyctecenter.org/professionaldevelopmentcalendar
https://nyctecenter.org/special-populations-and-ells-pd
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CONTEXTUALIZING LEARNING FOR ELLs 
SCENARIO

This file is licensed under the Creative Commons Attribution-Share Alike 4.0 International license.

Marta is a junior enrolled in a culinary arts 
program at the high school where you work. 
Her family has run a small restaurant in San 
Salvador, El Salvador, for three generations. 
Marta came to the U.S. two years ago to live 
with an aunt and uncle in New York. Her 
relatives operate a popular food truck selling 
pupusas, tamales, and other Salvadoran 
foods in their primarily Spanish-speaking 
neighborhood. Marta works at the food 
truck	after	school	and	on	weekends,	and	she	
hopes to someday help the family expand 
their business into a full-service cafe. She 
is able to converse socially in English with 
her classmates, but she struggles with new 
vocabulary and grammar. 

Chef Tanya is a new culinary arts teacher 
at your school. She has limited experience 
teaching high school students in general, 
much less ELLs. She knows a little bit of 
“restaurant Spanish” from previous jobs, but 
she’s	not	proficient	enough	to	translate	her	
lessons and activities for Marta and other 
ELLs in her classes. She approaches you in 
the	teachers’	lounge	to	ask	if	you	have	any	
advice.

What would you suggest Chef Tanya 
could do to support Marta and her fellow 
ELLs? Consider what you might say, then 
turn to page 67 for more information. 

https://creativecommons.org/licenses/by-sa/4.0/deed.en
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CONTEXTUALIZING LEARNING FOR ELLs 
SUGGESTED APPROACH 

Based on the ideas and information presented in this section, here are a few 
ways Chef Tanya could support Marta and other Spanish-speaking ELLs in her 
culinary arts classes:

• Dust off her basic Spanish. By putting herself in Marta’s shoes, Tanya can 
model that it’s OK to make mistakes with language and demonstrate her 
willingness to meet students where they are. 

• Consider cognates. Tanya might be able to communicate using French 
terms from culinary school or providing several synonyms in English when 
Marta doesn’t understand a word or phrase. 

• Learn about Salvadoran cuisine. By referring to familiar dishes or 
methods as examples, Tanya can help Marta connect new vocabulary to 
what she already knows. 

• Provide a bilingual glossary of essential cooking terms and 
ingredients. The glossary could be developed by the class collaboratively 
to build community and empathy. 

• Label equipment, ingredients, and supplies in English to help all 
students acquire new vocabulary as well as in Spanish to support 
translation. 

• Encourage group work and collaboration. Interacting with peers from 
any linguistic background hones conversational skills and builds vocabulary. 
Intentionally grouping Marta with other Spanish-speaking ELLs or former 
ELLs, when possible, could help her with translation and foster inclusion.

Teaching English Language Learners
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DATA: ENGLISH LANGUAGE LEARNERS IN CTE

REPRESENTATION OF ELLs BY CTE CLUSTER
New York State, 2021-22

7.6% 
of all NYS secondary 

public school students 
in 2020-21 were ELLs

All CTE Concentrations

The big idea: Four percent of CTE concentrators are 
ELLs, compared to eight percent of all NYS secondary 
students. Representation is highest in the Arts, AV 
Tech & Communication cluster and the Information 
Technology cluster, where ELLs comprise about 
five percent of students in each. ELLs are relatively 
underrepresented in Manufacturing and Finance, 
where they comprise less than one percent of students 
in each.

Source: NYSED 2022

Part 3: Supporting English Language Learners
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DISTRIBUTION OF ELLs BY CTE CLUSTER
New York State, 2021-22

The big idea: This chart illustrates the distribution of NYS CTE concentrators across career clusters. Percentages 
shown for each population total 100. More ELLs concentrate in Arts, AV Tech & Communication than any other cluster 
(18.1 percent), and they do so at a rate nearly twice that of their all students (10.9 percent). Nearly 10 percent of all CTE 
concentrators are found in the Manufacturing cluster, but it claims fewer than two percent of ELLs.

Source: NYSED 2022

Data: English Language Learners in CTE
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GLOSSARY OF TERMS

504 Plan:  A document that outlines approved accommodations for a student with 
a disability, in compliance with Section 504 of the Americans with Disabilities Act.

Ableist language: Any word or phrase that suggests people with disabilities are 
somehow abnormal.

Accessibility: The circumstance in which a person with a disability “is 
afforded	the	opportunity	to	acquire	the	same	information,	engage	in	the	same	
interactions, and enjoy the same services as a person without a disability in an 
equally	integrated	and	equally	effective	manner,	with	substantially	equivalent	
ease of use.” (U.S. Department of Education)

Accommodation: “An alteration of environment, curriculum format, or 
equipment that allows an individual with a disability to gain access to content 
and/or complete assigned tasks.” (DO-IT Center, University of Washington)

Affective filter: The	influence	of		emotions	and	attitudes,	including	motivation,	
self-confidence,	and	anxiety,	on	language	acquisition.

Assistive technology: “Any item, piece of equipment, or product system… that 
is used to increase, maintain, or improve the functional capabilities of students 
with a disability.” (NYS Education Department)

Belonging: “The feeling of security and support when there is a sense of 
acceptance, inclusion, and identity for a member of a certain group.” 
(Cornell University)

Comprehensible input: “Language input that can be understood by listeners 
despite them not understanding all the words and structures in it. It is described 
as one level above that of the learners if it can only just be understood.”  
(The	British	Council)

CTE concentrator: “At the secondary school level, a student who has completed 
at least two course credits in a single Career and Technical Education (CTE) 
program of study or career cluster.” (U.S. Department of Education)

https://www2.ed.gov/about/offices/list/ocr/docs/investigations/11116002-b.html
https://www.washington.edu/doit/what-difference-between-accommodation-and-modification-student-disability
http://www.nysed.gov/edtech/assistive-technology
https://diversity.cornell.edu/belonging/sense-belonging
https://www.teachingenglish.org.uk/article/comprehensible-input
https://www2.ed.gov/datastory/cte/index.html


72 Appendix

Disability:  “Any condition of the body or mind (impairment) that makes it 
more	difficult	for	the	person	with	the	condition	to	do	certain	activities	(activity	
limitation) and interact with the world around them (participation restrictions).” 
(Centers for Disease Control and Prevention)

Disability inclusion: The practice of including people with disabilities in 
everyday activities and encouraging them to have roles similar to their peers 
who do not have a disability.

Diversity: “Includes but is not limited to race, color, ethnicity, nationality, 
religion, socioeconomic status, veteran status, education, marital status, 
language, age, gender, gender expression, gender identity, sexual orientation, 
mental or physical ability, genetic information, and learning styles.”  
(NYS	Board	of	Regents – links to PDF)

Diversity, equity, and inclusion: A	term	that	collectively	encompasses	efforts	
to “prevent the exclusion of historically silenced, erased, and disenfranchised 
groups, [and] also to assist in the promotion and perpetuation of cultures, 
languages and ways of knowing that have been devalued, suppressed, and 
imperiled by years of educational, social, political, economic neglect and other 
forms of oppression.” (NYS	Board	of	Regents – links to PDF)

English language learner:  A student who, by foreign birth or ancestry, speaks 
or understands a language other than English and who scores below a State-
designated	level	of	English	proficiency	on	language	assessments.	 
(NYSED	Office	of	Bilingual	Education	and	World	Languages – links to PDF)

Equity: “The guarantee of fair treatment, access, opportunity, and 
advancement for all while striving to identify and eliminate barriers that have 
prevented the full participation of all groups.” (NYS	Board	of	Regents – links 
to PDF)

 

Executive functioning: “The mental processes that enable us to plan, focus 
attention, remember instructions, and juggle multiple tasks successfully.” 
(Harvard University)

Formative assessment: Methods that teachers use to evaluate student 
comprehension, learning needs, and academic progress during a lesson, 
unit,	or	course,	with	the	goal	of	improving	instruction	or	learning	while	it’s	
happening. (Adapted from The	Glossary	of	Education	Reform)

https://www.cdc.gov/ncbddd/disabilityandhealth/disability.html
https://www.regents.nysed.gov/common/regents/files/421brd1.pdf
https://www.regents.nysed.gov/common/regents/files/421brd1.pdf
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/units-of-study-glossary-updated.pdf
https://www.regents.nysed.gov/common/regents/files/421brd1.pdf
https://developingchild.harvard.edu/science/key-concepts/executive-function/
https://www.edglossary.org/formative-assessment/
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Inclusion: “Authentically bringing traditionally excluded individuals and/or 
groups into processes, activities, and decision/policy making in a way that shares 
power and ensures equal access to opportunities and resources.” (NYS	Board	of	
Regents – links to PDF)

Inclusive language: “Language that avoids the use of certain expressions or 
words that might be considered to exclude particular groups of people.” (Collins 
Dictionary)

Inclusive teaching and learning: A pedagogical approach that “recognises all 
students’	entitlement	to	a	learning	experience	that	respects	diversity, enables 
participation, removes barriers, and anticipates and considers a variety of 
learning needs and preferences.” (Imperial College London)

Individualized Education Program: A document for students enrolled in 
special education that details the instruction, supports, and services to which the 
student is entitled under the Individuals with Disabilities Education Act (IDEA).

Microaggression: “The	everyday,	subtle,	intentional	—	and	oftentimes	
unintentional — interactions or behaviors that communicate some sort of bias 
toward historically marginalized groups.” (NPR)

Multilingual learner:  A student who speaks or is learning one or more 
language(s) other than English, including: 1) current English language learners 
(ELLs); 2) students who were once ELLs but have exited out ELL status; 3) students 
who were never ELLs but are heritage speakers of a language other than English; 
and 4) World Languages students. (NYSED	Office	of	Bilingual	Education	and	World	
Languages – links to PDF)

Multiple means of action and expression: A principle of Universal Design 
for	Learning	in	which	students	are	offered	diverse	ways	to	navigate	the	learning	
process and demonstrate their learning, with a goal of helping them to become 
more strategic and goal-oriented. (Adapted from CAST)

Multiple means of engagement: A principle of Universal Design for Learning 
that	acknowledges	how	different	students	are	engaged	and	motivated	to	learn	in	
different	ways.	(Adapted	from	CAST)

Multiple means of representation: A principle of Universal Design for Learning 
that	advocates	for	presenting	information	in	different	ways	to	meet	the	needs	of	
learners with a range of abilities and preferences. (Adapted from CAST)

Glossary of Terms

https://www.regents.nysed.gov/common/regents/files/421brd1.pdf
https://www.regents.nysed.gov/common/regents/files/421brd1.pdf
https://www.collinsdictionary.com/us/dictionary/english/inclusive-language
https://www.collinsdictionary.com/us/dictionary/english/inclusive-language
https://www.imperial.ac.uk/staff/educational-development/teaching-toolkit/inclusive-learning-and-teaching/what-is-inclusive-learning-and-teaching-and-why-is-it-important/
https://www.npr.org/2020/06/08/872371063/microaggressions-are-a-big-deal-how-to-talk-them-out-and-when-to-walk-away
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/units-of-study-glossary-updated.pdf
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/units-of-study-glossary-updated.pdf
https://udlguidelines.cast.org/action-expression
https://udlguidelines.cast.org/engagement
https://udlguidelines.cast.org/representation
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Neurodivergent: “A nonmedical term that describes people whose brain 
develops	or	works	differently	for	some	reason.	This	means	the	person	has	
different	strengths	and	struggles	from	people	whose	brains	develop	or	work	more	
typically.” (Cleveland Clinic)

Scaffold (or scaffolding): Temporary	and	flexible	instructional	supports	that	
help make rigorous grade-level curriculum accessible to all students. (NYSED 
Office	of	Bilingual	Education	and	World	Languages – links to PDF)

Social model of disability: A perspective on disability maintaining that 
individuals are not disabled by impairments or health conditions; they are 
disabled by societal barriers that exclude and discriminate against them.

Special education: Specially designed instruction, at no cost to the parents, 
to meet the unique needs of a child with a disability (U.S. Department of 
Education). In the State of New York, a child is eligible for special education 
when:	1)	the	student’s	academic	performance	is	adversely	affected	by	one	
of the 13	educational	disability	classifications and 2) the student requires 
specially designed instruction, services, or programs to meet their unique needs 
(Starbridge).

Special education consultant teacher: A teacher with specialized training who 
provides direct and/or indirect services to a school-age student with a disability in 
the	student’s	general	education	classes,	including	career	and	technical	education	
classes,	and/or	to	such	student’s	general	education	teachers.	(NYSED)

Students with disabilities: Under Section 504 of the Americans with Disabilities 
Act, a student with a disability has been determined to: 1) have a physical or 
mental impairment that substantially limits one or more major life activities; 
or 2) have a record of such an impairment; or 3) be regarded as having such an 
impairment. (U.S. Department of Education)

Universal Design for Learning: An approach to teaching and learning that 
seeks to accommodate the needs and abilities of all students by proactively 
eliminating unnecessary barriers to learning.

https://my.clevelandclinic.org/health/symptoms/23154-neurodivergent
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/units-of-study-glossary-updated.pdf
http://www.nysed.gov/common/nysed/files/programs/bilingual-ed/units-of-study-glossary-updated.pdf
https://www2.ed.gov/about/offices/list/ocr/504faq.html
https://www2.ed.gov/about/offices/list/ocr/504faq.html
https://www.starbridgeinc.org/how-we-can-help/with-school/topics-in-special-education/323-13-classifications-iep-nys
https://www.starbridgeinc.org/how-we-can-help/with-school/topics-in-special-education/323-13-classifications-iep-nys
https://www.p12.nysed.gov/specialed/publications/policy/schoolagecontinuum-revNov13.htm
https://www2.ed.gov/about/offices/list/ocr/504faq.html
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SUPPLEMENTAL DATA

ETHNICITY

REPRESENTATION OF ETHNIC GROUPS BY CTE CLUSTER
New York State, 2021-22

White
Hispanic / 

Latino

Black or 
African 

American

Asian or 
Native 

Hawaiian/ 
Other Pacific 

Islander
Two or More 

Races

American 
Indian or 
Alaskan 
Native

ALL CTE CLUSTERS 53.4% 23.1% 11.9% 8.9% 2.0% 0.8%

Agri.,	Food	&	Nat	Res. 70.7% 15.1% 7.2% 4.6% 1.4% 0.9%

Arch. & Const. 57.5% 27.1% 9.2% 3.9% 1.4% 0.8%

Arts, AV Tech & Comm. 35.8% 33.1% 15.8% 12.4% 2.3% 0.6%

Business	Mgmt.	&	Admin. 46.7% 24.8% 12.9% 12.7% 1.9% 1.0%

Education & Training 51.1% 21.9% 16.8% 6.3% 2.7% 1.2%

Finance 85.1% 2.7% 3.2% 4.5% 4.5% 0.0%

Health Science 48.2% 28.4% 16.5% 4.2% 2.0% 0.6%

Hospitality & Tourism 46.5% 24.8% 21.9% 3.1% 3.1% 0.6%

Human Services 65.2% 19.3% 11.1% 1.4% 2.5% 0.6%

Information Technology 38.9% 25.4% 17.4% 15.2% 1.9% 1.2%

Law, Public Safety, Cor. 
& Sec. 65.9% 21.4% 9.2% 1.6% 1.8% 0.0%

Manufacturing 54.7% 12.2% 6,8% 23.4% 1.8% 1.1%

Marketing 67.1% 13.2% 11.2% 5.6% 2.6% 0.3%

STEM 54.3% 12.9% 8.8% 21.9% 1.7% 0.4%

Transp., Distr. & Logis. 60.5% 22.8% 6.0% 8.4% 1.4% 1.0%
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DISTRIBUTION OF WHITE STUDENTS BY CTE CLUSTER
New York, 2021-22

The big idea: This chart illustrates the distribution of NYS CTE concentrators across career clusters. Percentages 
shown for each population total 100. The distribution of White students by cluster is similar to the distribution of all CTE 
concentrators. White students are slightly more likely than average to concentrate in the Transportation, Distribution & 
Logistics; Human Services; or Agriculture, Food & Natural Resources clusters and slightly less likely to concentrate in the 
Arts, AV Tech & Communication or Information Technology clusters.

Source: NYSED 2022
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DISTRIBUTION OF HISPANIC/LATINO STUDENTS BY CTE CLUSTER
New York, 2021-22

The big idea: This chart illustrates the distribution of NYS CTE concentrators across career clusters. Percentages 
shown for each population total 100. Hispanic or Latino students are somewhat more likely than their peers to 
concentrate in the Arts, AV Tech & Communication; Health Science; or Architecture & Construction clusters. They are 
somewhat less likely to concentrate in Manufacturing; Human Services; Agriculture, Food & Natural Resources; or STEM.

Source: NYSED 2022
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DISTRIBUTION OF BLACK OR AFRICAN AMERICAN STUDENTS BY CTE CLUSTER
New York, 2021-22

The big idea: This chart illustrates the distribution of NYS CTE concentrators across career clusters. Percentages 
shown for each population total 100. Black or African American students are more likely than their peers to concentrate 
in the Arts, AV Tech & Communication; Health Science; Hospitality & Tourism; or Information Technology clusters. They 
are noticeably less likely to concentrate in Transportation, Distribution & Logistics; Manufacturing; or Architecture & 
Construction.

Source: NYSED 2022
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DISTRIBUTION OF ASIAN OR NATIVE HAWAIIAN/OTHER PACIFIC ISLANDER  

STUDENTS BY CTE CLUSTER
New York, 2021-22

The big idea: This chart illustrates the distribution of NYS CTE concentrators across career clusters. Percentages 
shown for each population total 100. Asian or Native Hawaiian/Other Pacific Islander students are significantly more 
likely than their peers to concentrate in the Manufacturing cluster and somewhat more likely to concentrate in Arts, 
AV Tech & Communication; STEM; or Information Technology clusters. They are somewhat less likely to concentrate in 
Human Services, Health Science, or Architecture & Construction.

Source: NYSED 2022
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DISTRIBUTION OF NATIVE AMERICAN OR ALASKAN NATIVE 

STUDENTS BY CTE CLUSTER

 

New York, 2021-22

The big idea: This chart illustrates the distribution of NYS CTE concentrators across career clusters. Percentages 
shown for each population total 100. American Indian or Alaskan Native students are somewhat more likely than their 
peers to concentrate in the Manufacturing; Information Technology; or Transportation, Distribution & Logistics clusters. 
They are noticeably less likely to concentrate in Law, Public Safety, Corrections & Security.

Source: NYSED 2022
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DISTRIBUTION OF MULTIRACIAL STUDENTS BY CTE CLUSTER
New York, 2021-22

The big idea: This chart illustrates the distribution of NYS CTE concentrators across career clusters. Percentages 
shown for each population total 100. Multiracial students are more likely than their peers to concentrate in the 
Hospitality & Tourism; Human Services; or Arts, AV Tech & Communication clusters. They are less likely to concentrate in 
Transportation, Distribution & Logistics or Architecture & Construction.

Source: NYSED 2022
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GENDER

GENDER REPRESENTATION BY CTE CLUSTER
New York State, 2021-22

All CTE Concentrations                                  41.5%                                                      58.5%

The big idea: This chart illustrates the gender balance of NYS CTE concentrators by career cluster. Overall, 41.5 percent 
of CTE concentrators are female. Female students are significantly overrepresented in Human Services (93.1 percent) and 
Health Science (85.5 percent). Female concentrators are significantly underrepresented in Transportation, Distribution 
& Logistics (9.4 percent) and Architecture & Construction (11.1 percent). They are moderately underrepresented in the 
Manufacturing, Information Technology, and STEM clusters (comprising 20 to 25 percent of each).

Source: NYSED 2022
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DISTRIBUTION OF CTE STUDENTS BY GENDER & CLUSTER
New York, 2021-22

The big idea: This chart illustrates the distribution of NYS CTE concentrators across career clusters. Percentages 
shown for each population total 100. Female students are significantly more likely to concentrate in Health Science or 
Human Services. Male students are significantly more likely to concentrate in Transportation, Distribution & Logistics; 
Manufacturing; or Architecture & Construction.

Source: NYSED 2022
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ECONOMICALLY DISADVANTAGED STUDENTS

REPRESENTATION OF ECONOMICALLY DISADVANTAGED  

STUDENTS BY CTE CLUSTER
New York, 2021-22

All CTE Concentrations

The big idea: Just over half of CTE concentrators (54.8 percent) are economically 
disadvantaged, closely mirroring their representation within the total NYS secondary 
student population (56.1 percent). Economically disadvantaged students are somewhat 
overrepresented in the Hospitality & Tourism (65.6 percent), Information Technology (61.8 
percent), and Arts, AV Tech & Communication (61.5 percent) career clusters. They are strikingly 
underrepresented in Finance (16.7 percent).

56.1% 
of all NYS secondary 

public school 
students in 2020-21 
were economically 

disadvantaged
Source: NYSED 2022
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DISTRIBUTION OF ECONOMICALLY DISADVANTAGED  

STUDENTS BY CTE CLUSTER
New York, 2021-22

The big idea: This chart illustrates the distribution of NYS CTE concentrators across career clusters. Percentages 
shown for each population total 100. The distribution of economically disadvantaged students by cluster is remarkably 
similar to the distribution of all students across clusters.

Source: NYSED 2022

Supplemental Data
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